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Through Shared Windows (TSW) Outreach Project 
Executive Summary 
July 1, 1999 to June 30, 2003 



The Through Shared Windows OUTREACH Project accomplished three 
major outcomes. The outcomes included: the development and refinement of a 
public assessment web site, Early Childhood Resources: New Assessment - 
www.newassessment.org; the development and provision of an innovative 
online assessment course. Through Shared Windows; and the design and 
implementation of a Faculty Institute for the participating partner states. All of 
these outcomes were designed to improve the quality of services to young children, 
with disabilities and their families. All of the project’s efforts were coordinated with 
state agencies and statewide organizations that were involved with early intervention and 
preschool services. 

The first outcome involved the development of a web site to advance the 
field of early childhood and intervention in the area of assessment by promoting 
recommended practices including innovative assessment models, processes and 
resources that benefit young children and their families. The site was periodically 
refined over the project period making it easier to navigate and creating an 
accessible version of the site for people with disabilities. A new feature was 
created and added to the site the final year, 'Visiting Expert', to showcase 
innovative information related to assessment from a variety of professionals in 
the field. In addition, the faculty members at the University of New Mexico and 
participating partner state's institutions were invited to display information on' 
the site and/or use it as a resource for their students. 

The second outcome involved designing an undergraduate and graduate 
level course through the University of New Mexico and offering it for three 
semesters. The course is based on the Performance Competence (PC) Framework that 
promotes a holistic view of the child within the context of the child's personal 
characteristics, preferences, environments, family and culture. It provides a 
structure for team members from a variety of disciplines to understand and 
interpret key issues and plan appropriate supports. It is not a new set of 
information or knowledge to be memorized, rather a re-ordering of known 
information into a holistic picture that provides a reference for understanding a 
larger body of information. The Framework was developed to identify critical 
factors that support and compromise a child's performance and competence. 

Each semester the feed-back from the student and faculty evaluation of the 
online course guided the course revisions. 

During the three semesters the course waS offered, 55 students enrolled 
through the University of New Mexico (25 students in the spring 2001 semester, 

8 students in the fall 2001 semester and 22 students in the spring 2002 semester). 
These students were in upper level undergraduate or graduate programs in 
Early Childhood Multicultural Education, Fa;mily Studies or Speech Language 
Pathology or were employed in New Mexico Early Intervention Programs. 
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Evaluation Data was collected from students at the end of each semester and 
Follow-Up Surveys were mailed three months after each semester ended to 
gather information on the impact of the course on student's assessment 
philosophy and practice. 

The final outcome was to disseminate information nationally on the 
Performance Competence Framework by providing the course to faculty 
members around the country in participating states. Part C and/or 619 
Coordinators in eight partner states (New Mexico, Hawaii, Washington, North 
Dakota, Texas, Connecticut, Colorado, and Utah) identified higher education 
faculty and inservice trainers for participation in the project. Faculty members 
were asked to commit to taking a four-week abridged online course based on the 
Performance Competence Framework in the summer 2001, implementing an 
application activity at their institution in the fall 2001 and attending a Faculty 
Institute in the Spring 2002 in Albuquerque. The Colorado and Utah faculty 
participants were unable to commit to the requirements. 

Participants from six of the states (Connecticut, Hawaii, New Mexico, 
North Dakota, Texas, and Washington) took the online course and completed 
evaluations. Each participant designed, planned and executed an Application 
Activity at their institution using the PC Framework content and collected 
evaluation data. Eight faculty members from University of Hawaii, New Mexico 
State University, University of Washington, Seattle Pacific University, University 
of North Dakota, Tarlatan State University /TX, and Gateway Community 
College/CT attended the Faculty Institute to learn the content and technology 
needed to deliver the course online at their institution. During the Institute each 
participant developed a plan on how they were going to incorporate the course 
material at their institution. Participants were provided a variety of materials to 
facilitate their ability to disseminate the information in a variety of ways 
including the TSW Online Course (HTML format), the TSW Curriculum, the 
TSW Instructor Guide, and the TSW Inservice Training Manual. 

In addition, during the Institute the group discussed and planned further 
participation in a continuation project based on TSW Outreach. The participants 
agreed to work collaboratively on a new Outreach proposal where they would 
serve as mentors to other faculty at other institutions to learn the content and 
technology involved in delivering the TSW Online Course. Each participant was 
asked to develop a one-page project description of how they would implement 
the project in their state. 



Through Shared Windows Outreach Project 
Table of Contents 



I. Title page 

II. Executive Summary 

III. Table of Contents 

IV. Outreach Workscope 

Goals, Objectives, Activities Update 

V. Theoretical and Conceptual Framework 

Performance Competence Lifespan Framework Graphic 
Performance Competence Framework: A Narrative Perspective 

VI. Outreach Model 

Outreach Model Components: Description 
Outreach Model Components: Chart 
Adoption Sites 

Implementation Plans Tor Online Course 

VII. Methodological or Logistical Problems and Resolutions 

Problems and Resolutions: Description 

VIII. Evaluation Findings 

New Assessment Web Sire Survey 
TSW Online Course Student Evaluations 
TSW Student Follow-up Survey 
Faculty Participant Feedback 
Faculty Institute Survey 

IX. Project-Impact , . 

Description of Disseminated Products 
List of products 
Dissemination Activities 

X. Future Activities 

Description of Future Activities 

XI. Assurance Statement 




5 



IV. Outreach Workscope 
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Through Shared Windows Outreach Project 

Final Workscope Update 

July 1, 1999 - June 30, 2003 
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1.7 Design data base for documenting activities On Line Data base was developed for each state 

within each state - add additional state factors site, 

as requested by states. 



2.0 Objective: Implement initial support and agency coordination plans with the partner states. 

ACTIVITIES Update 

2.1 Further develop the data profile for each state Data files were added to through the needs assessment process 
on relevant demographics. 
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Initiate Phase 1 of support and coordination Phase 1 of the coordination plan was initiated with Washington, Utah, New Mexico, 

plans. Colorado, North Dakota, Connecticut and Hawaii. 
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Establish detailed timelines and course Timelines, record keeping system, and guidelines for the Fall course were 

syllabus for each training option (e.g. four established (see Appendix ) 

month course or self-paced course), secure ^ 

CEUs, set up recordkeeping procedures and 
procedural guidelines for training participants. 
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evaluation features. knowledge management center was set up (see Evaluation Management Plan in 

Appendix F). Both qualitative and quantitative data were gathered. 

Launch website and provide on-line support This timeline was revised. The web site was launched summer 2000 with support 

for four hours each day. each day. 






i;.:' 




C 

O 


a ■■ 




ns 


0 . 




m 


^ . • 




TD 


\ 




to 






.s 






G 

•£ 






13 

to 












2 


CO > 

a /.; 
• ' ' ’ 


\n 

H 

< 


T3 

C 

ns 


»>*•- '• 

a; 


0 


CD 

G 


»«...■■'• 


Z- 


’u 




o 


P 

G 


CO'' 


H 


G 


a-. 


w 


CL 


a : 


5^ 


£ . 


a.. - 


S 


8-S 


Oi 

u 

a 

a 


0 

u 


bO C 

•S 

r- CD 

.5 G 


V. 




ns t3 


.a,-.. V 




X QJ 


- co- 
co 

a • ■■ 




• 5PS 

•S ^ 



a - 
a- 

"a 

a 



2 

Pi 

O 

O 

*42 

a 

■a ■ 

a 

pi 

' 



•a. 

cn 

•f»* 

cn. 

*S 



^•1' 
'=5 2 
Ifl ftn 



C/5 

U 

H 

> 

HN 

b 

< 



Ji 

aj 2 

.P ^ 



a « 

-n ^ 

s:> 

S'? 

.S 



a 

c 

o 

4^ 

m 

^• 

13 

> 

q; 

q; 



m 

a 

cn 

m 

-O 

q; 

a 

"a) 

> 

q; 

-O 

q; 

O) 

m 

6 

g 

Si 

ID 

g 

cn 

M 

O 

m 

.s 



m 



m 

W)'^ 

f > 

•S '? 

2 c 

i £ o 

W) o P 
£ '^ 2 
:jd (jot; 
m e 2 
3-2 s 

fO QJ fO 
,rv O ^ 

•o> ^ 

L-i -rt C 

P C 5i 

ID a c 

a « o 
^ .2 . 
M U Qj CA 
CL C ’ID ^ 

^ >^-5 -5 o 
P c §■> 2 

U ^ S ^ tfi 

8 2 .S 



to 



• X 

i| 

fo cr 

2 DD 
CLg 
CD <U 
m > 
M o 

c/i *r 
^ s 
O ^ 

^ C/l 

m 01- 

.2 *>n 
.S *>n 

^ R5 
S 'TD 

m c 
m 

cr c/i 

CL^ 

2 *r 
'o 3 u 
> . 2 . 
^ s 
Q o 



CN 

in 



2' 

o 



2^ 

CD 

X ^ 

g o> 

^ L- 

m 2 
c ^ 
c m 

^ c; 

c/l »-• 

CD 
Xi 
2 

c/l — 

0) m 

' = § 
c/l 'U *ri 

|.S ^ 

5-^0 

7D CD u - 

§ 2 . 
cr m 

OJ ^ TD 
c CD 

S £i S? 

W P P O 

c/l c/l H 

Q C/l C/l R 

^ m m ^ 



■li 



X 

u 

.S 

o 

Ph 

c 

O 



8 

O 

m 

2 

? 

-TD 

0) 

-TD 

^ . 

.s 

0> 

L4 

0) 

c/l 

C 

o 



*a 

R 

0) 



TD 

C 

m 

1 1 
II, 

CD ^ 

If 

Jr. 

QJ QJ 

X > 

> o 
2 

.S ^ 

o 

f ' 

X X 
u :3 
X o 

CD cj 

X JR 

X ^ 

f3 CJ 
2 01 
CD Cl 
■ W CD 



CD 

I 

o 

u 



ID 

01 

.> 



. C 
m 
P 
cr 
-TD 

c 

m 

01 

> 



X 

n 01 

^ t 

m *X 
u m 
R X 

2 13 
^ S. 

S5 

m ^ 

fo m 

2 ^ 

uL ns 



m 



u 

01 

CL 

CD 

01 



X 

nj 

ID 

C 

nj 



nj 

01 

X 

C 

0 

*4^ 

nj 

13 

> 

01 



01 

X 



c 

0 

-6 

o> 

(-1 

01 



rs 



CD 
01 

0 ns 
2 ji 
a. 6 

01 01 
^ e 
m £ 
^ P 
■P ^ 

VM ^ 

O P 
CO G 



c 

o 

*4^ 

m 

1.^ 
> CD 
G > 
CD 
G 
X 

o 



TD 

S 

c 



CO 

in 



^ CD 

m G 

P P 5. 

CD cr 

X CD c 

« ^ .2 

•2:i ? 2 

> m m 

2 o > 
peC X 01 



Tf 

in 



m 

-o 



p 


G 


G 


R 

P 


c 


CD 


2 


ns 


c 


G 


o 

u 


6 


G 

T3 


CD 

O 


2 


CL 


'u 




.5 


G 

R 


2 


CL 




CD 


G 


G 



c 2 

2 ns 

TD ,G 



m 

in 




’:S 

1 

>> 

(U 

2 
3 

CD 



XX CD 



o U 
bO S 

•S 



5 

2 g 

'rt CD 
6 •- 

® c 
.2 § 



VO 

iri 



3 -a 

^ § 

« -C 

§ g 

■■g 2 

B .S 

CD 

Is 

P i2 

'2 P 

C G 

P J« 
u t 



tSj 

in 



'1'^ 

§ 2 

2S 

g 

a -2 

ns u 
c m 

C 

r. CD 

>.5 2 

G n ns 

O X TD 



00 

in 



o 

CL 

G 

R 

G 

R ' 
(Q 

CL 

G 

R 

a 

X 



.2 

CD 

ns 

P 

m 



ns 

'TD 

2 

*> 

2 



o> 

in 



o 

ERIC 



13 



BEST COFY AVAILABLE 




T3 

O) 

a 

> 

O) 

13 

cn 

m 



cn 

0) 

a 

:3 

o 

cn 

0) 

OiJ 



.S3 

hJ 



'n c: 
O <y 

a 6 

QJ 

33 'Qu 
vS § 

(D C 
3 -2 
> m 

Cu (Q 

c 2 



•6 c = 



m 



m 



•s ^ 

T3 -2 

Uj <U H3 
O cn > 

fi. 3 5 



vO 

vd 



T3 

O) 

a 

' 

> 

D 

13 






cn 

vC 

m 

<u 



a 

O) 



.a 

hJ 



-S .2 < 




■§ 

, 



-S 



JZ 

W5 

D ^ 

^ O 

, ‘2 vi 
! 2 

' ^ 

QJ 

cn O 



, m 

CT) 

< 

u 

w 

2 



</) 

WD 

.5 

cn 

O 

a 



vd 



00 

vd 



os 

sd 



er|c 



BEST COPY AVAILABLE 






A. 

, •••1 



■ ; ■ ;,\ji 

fi :•■ 

r *-;.-i.a:.‘. 

j • ... J ■ -.-^ 

*. V.v, V'*f 4 ’ . .. ' 

tvV' ^.' . i 



• - ; ^ 
U%:"« 



:.1 



■ r 1 

.,:a 



ifSrSi'i 



r' \f’ •^’ •::v-| 

fiilvf'-.q 

I.'^v e v>! 



H 
< 
D 
Z 

o 

s 

... j-H 8 

'T '- 1^*. 1 

' rS 



'W V ’ 

...... ,,jj . 



.O'l 

•?^::>S<;rSl 

JStf •»»:«»»' 

(•;.■ ;. «« ••., 3 ' 

•i;;gr:'.V’«v Oi 

Si 

^ ■ Wi,; 

ft?'v'2-'-52: 

?'■• -”'CQ' 

f ■« ! 

!;> -:v^^ .«•: 

Nr , 



m 

H 

> 

5 

< 



<v 

X. 

S 



c 

O) 

-TD 

s 



.s 

TD 

.s 

<u 



^ iS 



T 3 

C 


UiH 

o 


m 


4.4 

C/l 


c/l 

u 




.Si 


ns 


'C 


T 3 


CTJ 




IXJ 


‘a 


4.1 


E 


’G 

m 


o 

U 


Oh 




ns 


TJ 


O) 


0 ) 


VM 


a 


o 




c 


"G 


'.2 


> 




0 ) 


m 


T 3 




c/l 


a 


c/l 


E 


0 ) 


o 


3 


u 


tT 


n 3 


<v 

(-1 


C 

ns 


T 3 
C ' 


. 


ns 




CM 

tN 



CO 

tN 



It 

Ph > Jm «5 



tN 



D 

a 

.S 

c 

o 

TD 

<D 

c/i 

XJ 



(D 

e 

(D 

c/1 

JC 

u 

O) 

T3 

o> 

.2 

> 

o> 

c 

O) 

O) 

XJ 

(U 

> 

m 

JC 

c /1 

2 
3 <U 
T3 JC 

O 

E CO 

.5^ 



c 

0 s 

u nj 

01 c« 

Cfl 

M C 
D 0> 

o -g 

"" S 

^ £ 
6S 



<u 

X 

Ol 

c 

o B 

TD ^ 
C bO 
m bo 
cn 3 
OJ cn 



3 

T 3 

O 

e 



C/l 

m 

C/l 

c/l 

O) 

8 

l-l 

a 



2 

(« 



O) 

u 

c 

< 1 ^ -.r^ 

T3 ^ 

C S 

O ^ 

^ 0> 73 

^ c c 
o o o 
u u *x 2 
O) O) m 
•a 12 3 
> 3 «3 
^ O > 

K U O) 



to 

IN 



X> 

IN 



tN 



o 

ERIC 



15 



BEST COW AVAIMBiE 



Distribute summary of findings and updates on Updates on fte TSW online course offerings have been distributed to participating 
new and increased training, technical assistance, states, 
and dissemination options to states. 



V. Theoretical and Conceptual Framework 
Performance Competence Lifespan Framework Description 
Performance Competence Lifespan Framework Chart 



Figure 2 

PERFORMANCE COMPETENCE 
LIFESPAN FRAMEWORK 

An Application to Observational Assessment of Young Children 
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Through Shared Windows 



Performance Lifespan 
Competence Framework 

j 

A Narrative Discussion 

by Meave StevensDominguez, Ph.D. 

The Performance Competence Framework is not a new set of information or knowl- 
edge to be memorized. Rather it is a re-ordering of known information into a holistic 
picture that provides a reference for understanding a larger body of information. The 
Framework developed to present shared windows, critical factors that support and 
compromise a child’s performance and competence. Philosophically, the model promotes 
a holistic view of the child within the context of the child’s personal characteristics, prefer- 
ences, environments, family and culture. It provides a structure for team members from 
a variety of disciplines to understand and interpret key issues and plan appropriate sup- 
ports and interventions. 

The strength of the Framework (ja^s in all models) lies in its applicability to all persons, 
with or without developmental delays and/or disabilities. If we use the analogy of a person 
(or child) being like a large mansion full of windows, then specific disciplines (i.e., health, 
education, occupational therapy, physical therapy, family, speech and language therapy) 
see through certain windows with special clarity (related to their disciplines). We are 
dependent on these individual disciplines for specific knowledge that they gain from their 
particular windows. There are other windows through which all disciplines can see with 
some clarity. These are common windows of knowledge and allow a shared view of critical 
factors that affect a child’s (or person’s) performance and competence. Disciplines discuss 
and share knowledge by referring to these common windows or areas to promote a fuller 
understanding of the child. ^ 

Before discussing the various areas within Framework, the definitions of the 
words "performance” and "competence” are presented as used within this model. The 
developers of the Frameworkaxe aware of the many subtle differences across fields of both 
the definitions and connotations for the terms "performance” and "competence”. 

Performance: The way or manner in which you act, or are able to express yourself 

or respond, given different situations and requirements. 

Personal Performing in a way or manner that one (as an individual) feels 

Competence: good about. 

Q © 2001 • StevensDominguez £r Harrison • University of New Mexico 
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^ . o Ti^e ability to perform a task or activity in a way that meets some 

CompSence specific standards (e.g., standardized tests, qualifying time for a sports 
event, repeating the alphabet). 

Explanation of the Broad Areas on the Framework 

It is helpful in learning to use the Framework^s a reference for interdisciplinary work, to look 
first at the broad areas on the Framework. These broad areas are depicted in Figure 1. The areas 
are discussed beginning at the bottom of the circle and then moving clockwise around the circle. 
The center of the model is discussed last and represents not only critical factors but provides an 
oversight function for reviewing recommendations. The Framework is dynamic, expanding (re- 
sponses to disequilibrium, stresses, illness) and contracting (equilibrium, adaptive response, sense 
of comfort/safely) as the person responds to events. Positive or negative impacts (as perceived 
differently by each person) may hit initially at one point in the Framework and then impact at 
multiple points. Think of the model as a fluid sphere. When things are going well, the sphere holds 
its shape and presents an even mix of multiple colored lights. When things are not going well, the 
sphere begins to lose it’s shape, the parts begin to separate and the colored lights begin to group 
together. The lights may shine brightest in certain areas, representing where the individual is 
experiencing the most difficulty. Some actual examples will be discussed later for clarity. 

□ Hnw We Started - This area represents information that we can count on or that is fairly 
consistent over time. We have included in this area basic biological foundations and predis- 
positions that we believe are present at birth. Examples include genetics/culture, tempera- 
ment, health issue (e.g., anomalies) and genetic disorders. 

□ How We Procp^^ Information - This area represents key factors operating within the central 
' nervous system that underlie individual performance. All performance emerges as an adap- 
tive response. Examples of this would include changes in breathing to accommodate oxygen 
levels, increased muscle tone to reach and grasp an object, weight shifts to ride a bicycle, 
writing down information in order to retain it. Each factor in this area plays a key role in 
making an efficient adaptive response. When looking at Regulation of Physiological status, 
it is easy to see that a person who has a fever and is nauseous would have difficulty maintain- 
ing arousal/alertness, might have reduced Freedom and Control of Movement zr\6. subse- 
quent difficulty with all factors underlying efficient adaptive responses. This same sequence 
could be applied to a child with Down Syndrome who has low muscle tone and frequently 
experiences respiratory difficulties. 
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□ What Happp-ns When Wp. are Comfortable and Safe can be viewed as a dynamic and circular 
process that underlies performance. We. as adults, have and have had innumerable experi- 
ences of being able to perform with competence under some circumstances and not under 
others. For example, when speaking in front of a group of people, an individual may experi- 
ence a range of feelings related to Comfort and Safety. This range is dependent upon 
factors such as familiarily with the group members, the content of the speech and the 
confidence, willingness to take risks and eventual ability to demonstrate competence. In 
early learning, these cycles are especially vulnerable to varying outcomes. For example, 
children who have cerebral palsy may frequently feel unsafe or uncomfortable when at- 
tempting motor tasks due to poor postural control, limitations in motor control, and/or 
difficulty communicatingfear. etc. {.Comfort/Safet^). Children who have unintelligible speech 
may feel unsure about their ability to interact with people and therefore lack the Confi- 
dence to attempt social interactions. Children with sensory defensiveness may have such 
negative experiences engaging in a particular activity that they may be unwilling to attempt 
that task or any similar tasks again (^Risk-Taking) . In all three examples, these children will 
have difficulty acquiring and demonstrating the associated Competence. 

□ Hnw We Interact - This area represents both what we know about early development in 
children and how we acquire information throughout our adult lives. We learn by doing, 
that is by Mentally Interacting through exploring, problem solving, thinking and reading. 
We. interact with objects and people (..Physical and Social Interaction) and exchange infor- 
mation (^Communication). When learning how to use a computer, we might begin by read- 
ing the manual and learning about the machine’s possibilities. Next we experiment with 
those possibilities, take a computer class with co-workers and/or ask for help (^Physical zx\6. 
Social Interaction). Finally, we are able to use a computer competently to Communicate 

with others. 

□ Whn We Are covers the areas that we typically address in standard types of assessment, as 

well as areas we sometimes overlook or address with words like "poor self-image.” We look at 
Physical (^o6.y movement related). Intellectual to reason, understand or per- 

ceive). f/nof/bW (feelings about self, situation, task) and Spirit/ua! (.oy^r^\\ sense of self, 
purpose and "specialness”). In our individual disciplines we learn to focus on these areas 
given our training and available assessment tools. These areas are often where we first pick 
up information that something may not be going well for a person. It may be the first place 
that we begin to question and explore. The Performance Competence Framework 
p3thw3ys to other 3re3s of 6xplor3tion 3nd in63ning. 
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Figure 2 

performance competence 

LIFESPAN FRAMEWORK 

An Application to Observational Assessment of Young Children 




G 1991 Oeiier, P. 6c Sievctu Dominguez, M., Univenity of New Mexico 
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□ Tndividi.al in Their Cu lture and Environment is the area that addresses what is 

unique to the individual, including one’s Qua/ity of Ufe. Membership and a Persona! Sense 
o/-Competence. This area is the ultimate "yardstick” for determining if we are on the right 
track in our assessments and in looking at information to plan supports. The supports we 
plan should impact these areas positively, never negatively. As such, this area of the mode! 
becomes the place for looking at quality assurance. If we provide therapy to a young child 
during outdoor play, we may reduce his opportunity for peer play (^Membershipy and have 
an unhappy child iQuaUtyofUfii. If we try to get a child to engage in group manipulatives 
with requirements outside his range of ability, then we may have a child who feels poorly 
about his performance {^Persona! Sense of Competency. If we design a language stimula- 
tion program for a young Navajo child that encourages language use frowned on by her 
culture, then we may produce threats to all areas {.Quality of Life. Membership and a Per- 
sonal Sense of Competence). 



Specific Factors Within Each of the Broad Areas 

Figure 2, depicts the full Performance Competence Framework. The words used to describe 
each area of the Frameworks Figure 1 are now given more specific titles. The previously used titles 
are provided in italics to facilitate the transition to the full model. The specific factors within each 
of the broad observation areas are identified and are meant to illustrate the constant interaction 
possibilities within the Framework: The focus is on the individual with respect to Qualify of Life. 
Membership and Personal Sense of Competence. Definitions and examples of each of the areas to 
be observed follow. The small circle to the right of each area in the text represents Figure 2, the 
section of the Framework\>Cxn% presented. The area presented is darkened to assist the reader. 
This list is followed by some “people” examples to illustrate both the individual factors and the 
possible interactions. It is important to remember that there are no “right” answers to the sce- 
narios resulting from a particular event (or combination of events) as each person is unique in 
both how she experiences the world (internal and external) and how she responds. It is our 
goal to "see” as clear a picture as possible in order to support positive performance and 

competence for each individual. 
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Areas for Consideration and 
Observation 

GIVENS (How we started) 




principles related to understanding how living things function and 
what are basic characteristics driving survival. 

ThrdH^e to integrate processes (e.g., suck/swallow/breathe, integration of sight and 
hearing) • l. a 

*. Sfort to maintain ^ (e.g.feqmlilfrium, breathing adjustments to amount of 

oxygen available) 

• Preprogrammed motor skills 

*^*"Dl'finVdorr"^^ believed present at birth related to genetics and physiological 

status. 

^ ^m^erament - difficult to easy, may be related to physiological status or 

genetic factors ; . -a. > 

• Purposive system (Spsrk, persistence, drive, curiosi'ty) 

. Genetics & culture - activity levels, physical characteristics 

. Physiological status -health, organic status/anomalies 

. Styles - social vs. object orientation, visual/auditory /kinesthetic/ par- 
ticipatory 




KEY FACTORS UNDERLYING AN EFFICIENT ADAPTIVE 
RESPONSE (How we process information) 

Sensory Processing and Integration . . r 

Definition: How information is taken in and organized for use. 

V Examples: 

• Presence or absence of sensory defensiveness 

• Time needed to orient, process & respond 

• Uses one sensory system to support another 

• Integrates multiple sensory input 

context) 
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Orientation — Discrimination r \ c 

Definition; Attaching value, relevance and meaning to a sensory motor event Onternal & 

external). 

V Examples; , r ^- \ 

. Movement of head, eye, body toward or away from stimulus 

• Reactions to stimulus (eye blink, g3g, shudder, smile) 

• Responses to experiences perceived as threatening or non-threatening 

• Response to relevant stimuli 

• Response to irrelevant stimuli 



Freedom Sr Control of Movement u. j u • i • 4. 

Definition; Ability and opportunity for movement and physical interaction 

V Examples; 

• Strength 

• Endurance 

• Range of motion 

• Ability to isolate and coordinate movement patterns 

. The variety of mobility (ability to move the body or a body part) and transition^ move- 
ments used to meet needs, explore and interact with the environment and people 
. The variety of stability (ability to hold or position a body part or the whole body) pat- 
terns available to support controlled movement, interaction with activities and attention 

Regulation of Levels of Arousal ■ ■ r i 

Definition; The ability to achieve, maintain, and change levels of arousal appropriate to 

situation or task. 

V Examples; a- i t r> i 

• Behavior that reflects well being or flight, fright, tight 

• Variability of arousal 

- stationary vs. moving 

- interest vs. non interest 

- good stress vs. distress . a. i 

• What decreases or increases the child’s ability to modulate (environment, tasks, sensory 

motor experiences) ' . ' . i ^ 

. Strategies the child uses to achieve situation appropriate alertness 

- scanning, monitoring, movement, vocalization, touch, oral, novelty/repetition/ struc 
tured/unstructured (sensory diet) 



Regulation of Physiological status 

Definition; Body’s ability to maintain homeostasis 
V Examples; 

• temperature 

• Ingestion, digestion, elimination and sleep/wake 

• Suck/swallow/breathe synchrony 

• Heart rate and respiration 

• Orientation to novel stimulus 
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COMFORT AND SAFETY CYCLE 

CWhat Happens When We Are Comfortable and Safe) 




Comfort/Safety 

Definition: The cycle of growing and learning that shows how 
varying degrees of comfort/safety can affect the outcome of competence. 
V Examples; 

• Relaxed appearance 

• Tasb, environment, expectations, and interaction styles well within 

range of abilities and tolerance 

• Degree of safety as perceived by the person fir others 

• Rules and/or structure as expressed or perceived by the person 



Confidence 

Definition: I feel ready for this - 1 have what I need. 
V Examples; 

« Interest in environment fir people 

« Initiates interactions/actions 

• Physical or verbal expressions of self confidence 



Definiticfn: Taking chances, “stretch” of abilities in physical, intellectual, spiritual, and 
emotional areas. 

V Examples; 

. Attempts activities at the edge of or beyond current abilities 
. Attempts interactions at the edge of or beyond current abilities 

• Tries variations of current abilities 

^°^?fnrt?on; Skill, proficiency in physical, intellectual, spiritual, and emotional areas. 

V Examples: 

• Demonstrates quality £r skill in activities or interactions 

• Degree perceived by the person £r others 



AREAS OF FUNCTION (Who We Are) 



Physical 

Definition; Of or relating to the body, motor skill level 
V Examples; 

. Physical characteristics, size, shape, gender, strength 
• Executes familiar or unfamiliar motor tasks 
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• How person uses motor skill to learn £r demonstrate knowledge 



^^De^nition: The essence of an individual’s feelingsAJcliefs about self, a sense of self within 



the world 
V Examples: 

• A sense of self/specialness 

• Personal goals, values and beliefs 



Emotional , . . i . i i j 

Definition: Any specific feeling; any of various complex reactions with both mental and 

physical manifestations 
V Examples: 

Demonstrates a variety of feelings about ; 

• Self 

• World 

• Self in world 

• Specific situations, people, tasks 



Intellectual , , . 

Definition: Knowledge, abilities and skills related to understanding, 

perceiving, and reasoning. 

V Examples: 

• Demonstrates ability to send and receive messa^srinformation 
. Functional level of skills (conceptual, perceptual, analytical) 

• Demonstrates problem solving strategies 

• Information gathering, storing and retrieval 

• Able to learn and demonstrate knowledge 



AREAS OF INTERACTION (How We Interact) 




Mental Interaction , , • 

Definition: Acquiring/verifying information and checking perceptions 
based on exchanges with people and physical environment 

V Examples: ^ . , , • • ' 

• Interaction with objects to discover their properties/ characteristics 

• Problem solving strategies 

• Explores to gain Information 

• Has ideas • • j 4. 

Definition: The ability to organize Information about sensory motor experiences in order to 

learn from and interact with the environment 

V Examples: 

• Grading, timing, sequencing 

• Organizes 

• Imitates 

• Initiates/terminates *4_ 

• Sensory motor strategies used to regulate/rhonltor/dlrect motor activity 
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• Age level of skills 

• How person uses motor skill to interact with environment and people 
Social Interaction 

Definition: The way a child initiates and responds to interaction with people in their 
environment 

V Examples: . „ u i • • ^ 

• Interactions with people CVoughhousing vs. verbal interaction) 

• Who initiates i ■ • -4.- 4.- 

• How responsive child is when others initiate-responsivity to others initiations 

• Joint attention 

• Turn taking 

• What form does interaction take 

• Body language (facial expression, postural £r motor) 

• Does behavior match with environment/expectations 

• Expression of feeling 

• Response to others feelings 

. Integration of emotions (ability to manage feelings) 

. Dimensions of temperament (adaptability, activity level, reactivity, etc.) 

Communication , ■ . ■ ^ u-i-+, 

Definition: How the person receives and sends messages including the ability to express 

needs, wants and inrormation to others 

V Examples: 

• How person communicates (nonverbal, vocal, verbal) 

• What is the person’s communication about (content) 

• For what purpose is person communicating (request, direct, comment) 

• Is communication intelligible (can the person get the message across) 

• Is communication intentional/functional 

• What does the person understand 

• Cultural influences/determinants 

• Topic maintenance/turn taking/joint attention 

• Repair (can the person take steps to improve the communica- 
tion when it’s not working) 

• Play /playful 



THE INDIVIDUAL . . 

(Individual in His/Her Culture and Environment) 

Quality of life: ' 

Definition: Degree of satisfaction related to personal 

circumstances 
V Examples: 

• Safety security needs met 

• Emotional needs met 

• Feelings of self worth supported 

. Basic health needs met BEST COPY AVAILABLE 

• Happiness 
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Membership : 

Definition: Distinct part of a whole: belonging 

V Examples: 

• Acceptance 

. Invites and/or is invited into interactions 

• Participates in family, community and society 

Personal Sense of Competence: , 

Definition: Satisfaction with one’s own capabilities and achievements 

V Examples: 

• Awareness of abilities 

• Pride in accomplishments 

• Feelings of success 

• Has opportunities and abilities to be in control of situations 

Applying the Performance Competence Framework 

There are several ways to use the discussion examples provided below from the lives of Sarah 
andjesse. You can 1) read the first paragraph and go to Figure 2 and explore the factors that are 
interacting to affect performance and competence, or 2) you can read the entire example and refer 
to Figure 2 as you do so. Find each factor oh the chart and look at its position and how it relates 
to other factors. Keep in mind that the information provided here only partially explores the 
implications presented for both Sarah andjesse. 



Discussion Example #1 

Sarah is in the tenth grade. During the first six months of school she has grown 6 inches. Her 
grades (As and Bs) have dropped drastically. She feels uncomfortable, tired, irritable and fearful. 
She doesn’t know what is going on and her teachers are complaining. Her family has rallied to 
support her, as many of them (all very tall people), have experienced the same rapid growth in their 
pasts. 

It may well be that the first information that led to questioning how things were going for 
Sarah came from the observable area of intellectual functioning (academic performance). Her 
grades had dropped and the teachers were concerned. Since her academic performance had always 
been fine, we look to the other areas of observable performance - physical, emotional and spiritual 
- and we talk to Sarah and her family. We hope that they have noted the surge in growth. All of the 
information we find would lead us into Factors Underlying on Efficient Adaptive Response, we 
would look at how sudden, rapid growth affects factors like Regulation of Physiological Status '^x\A 
Freedom d Control of Movement. We see that these areas are affected and we then realize there 
are likely effects in Sensory Processing d.x\A Integration. All of these in turn, will then affect the 
Comfort £r Safely Cycle. Sarah is feeling uncomfortable (maybe unsafe). She feels a lack of confi- 
dence and probably has reduced her risk-taking (new learning). A feed-forward loop is being created 
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where the Comfort/Safety Cycle is not working effectively, resuting in poor academic per- 
formance; the poor performance results in lack of confidence, which feeds back into the Comfort/ 
Safely Cycle. 

Sarah is also experiencing a decrease in her Quality of Life and Persona! Sense of Compe- 
tence . Fortunately, her family (^Membership, Quality of Life) has rallied to support her. They 
have shared their own experiences and have let her know this time will pass. It is their support 
that finally helps Sarah recover from this major event, and (after growth has stabilized) reestab- 
lish her successful learning sequences and maintain her emotional self and her spirit. This infor- 
mation also helped Sarah's teachers understand her performance difficulties, so that they could 
provide support, concentrating on Sarah's positive attributes and her Quality of Life, Member- 
ship and Persona! Sense of Competence. The school personnel rearranged her schedule so that 
the more difficult subjects were in the morning. They scheduled PE right after lunch time so that 
she would have a chance to recharge, and they worked to provide support, following Sarah s lead. 

Discussion Example #2 

Jesse is 18 months old. At 8 months, he suffered a life threatening case of meningitis, 
followed by seizures. He now has serious motor difficulties, and his motor abilities are at approxi- 
mately the four-month level. He has some difficulty gaining weight and may lose weight during 
the winter months because of respiratory illness. He eats soft foods and drinks from a bottle. It 
takes a long time to feed him. He likes music and movement, recognizes family members and 
tries to look at them as they move around the room, making noises to indicate anger, annoyance, 
pleasure, and need for attention. He tries to reach and play with toys using his right hand when 
he is lying on his left side. When held in a supported position, he holds and plays with toys. He 
laughs at his parents “teasing” play and loves to roughhouse with his father. He is very alert for 
most hours ofthe day with one 2-hour nap around 1:00 PM. His mother describes him as a happy 
and easy child. His parents are very worried about his not being able to play or express himself 

While issues are immediately observable in the Physical and Intellectual areas, it is the 
Quality of Life, Membership Personal Sense of Competence^^cXors that appear to be most 

critical. There is a discrepancy between his motor abilities and his intellectual abilities. The 
effect of this gap is a decrease in his Quality of Life, Membership ^r\6. Persona! Sense of Compe- 
tence. This broad area is the “yardstick” for looking at our interventions; and, in this case, this 
is the area where we want to focus our attention. If we look at the underlying factors, we see 
some immediate concerns and several powerful strengths. His strengths are his Spirit, Purposive 
System and his abilily to Regulate Level of Arousal Serious concerns exist in the areas of 
Freedom and Control of Movement, orientation to stimulus and Sensory Processing and Inte- 
gration. 
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These areas, particularly Freedormnd Control of Movement, are interfering with his ability to 
make efficient adaptive responses and move through the Areas of Interaction and Areas of Func- 
tion. He is frustrated in his efforts to show his understanding of the world (..intellectual) and to 
interact with the world (..Physical, Emotional, Intellectual, Membership, Persona! Sense of Compe- 
tenced.r\6. Quality of Life). Some of the issues that we need to deal with are his respiratory system, 
weight gain, and freedom and control of movement. Increased independent movement patterns 
should have positive effects on respiration and weight gain, as well as on the other areas of concern. 
The early intervention team needs to provide intense OT/PT services aimed at increasing strength, 
functional movement and movement transitions. At the same time, adults need to learn options for 
positioning and handlingto assist Jesse in his interactions. Adaptive devices (switches on toys, chair 
for feeding) should be explored. Most important, efforts should be focused on: 1) improvingjesse’s 
opportunities for Membership, both with other children and in family activities, 2) increasing his 
Personal Sense of Competence by giving him more control over movement, choices and activities, 

and 3) a higher of 2//e through improved health. 

The issues for Jesse are many (communication, motor, play, etc.), and the discussion could go 
on at great length. What is important to realize is that in many programming discussions, planning 
for Jesse might have resulted m professionals developing several specific goals in the areas of gross 
and fine motor, speech, language development and oral motor functioning (eating). Through shared 
windows and a common framework, intervention is focused on how to improve his Quality of Life, 
Membership Persona! Sense of Competence. While we work on motor development and other 

areas, we will be using (with Jesse's help) these areas (.Quality of fife, Membership zr\d a Personnel 
Sense of Competence) \o assess the effectiveness of our efforts. 

The Performance Competence Framework is a lifespan model. Figure 2 shows the primary 
areas (Application Strategies Environmental Influences) that are used when adapting the 
model for a specific intervention situation and/or range. In adapting the model for Project NEW 
Teams, these two areas were developed as follows: 

Application Strategies 

Definition: r/705e strategies that in concert with the Performance Competence Framework, 
represent best practice in wsing information from the franxeSn ork to address the needs of a 
spec\^\z population and purpose, early interventio/7. In, the population isyou(\% children birth 
to age eight and their families and the purpose is observational asse^ment by a team to 
identity support strategies/interventions. 

Primary Strategies 

• Family Centered Practices 

• Team Observation 

• Multiple Environments and Activities 



O 
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• Information to Families £r Service Providers to Support Performance 

• Focus on Key Factors Underlying Development 

ENVIRONMENTAL INFLUENCES 

Definition: Those environments, and the factors within those environments, that may support 
or compromise a child’s performance. 

Environments Considered 

• Home 

• Day Care 

• Preschool 

• Community 
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Outreach Model Components: Description 
Outreach Model Components: Chart 
Adoption Sites 

Implementation Plans for TSW Online Course 
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Outreach Model Components 



The Through Shared Windows Outreach Project Components were developed and 
irhplemented simultaneously during the project period. These components included 
partnering with state agency personnel, obtaining commitments from faculty members in 
participating states, developing and offering a traditional and Online course and designing 
and offering a Faculty Institute for delivering the online course. 

The first component, partnering with state agency personnel, involved 
establishing rapport and securing a commitment from the seven partner states 
(Connecticut, Hawaii, New Mexico, North Dakota, Texas and Washington). This process 
was ongoing and insured goodness-of-fit between the participating states and 
dissemination activities and resources. The process began with obtaining a commitment 
from the Early Intervention and 619 Lead Agencies and conducting a needs assessment to 
identify issues and resources within their state. Agency coordinators identified faculty 
and inservice trainers in their states as potential participants and future disseminators of 
the course and materials. 

The second component, obtaining commitments from faculty members in 
participating states, involved securing a commitment from faculty members to a three- 
phase process involving taking a summer online course, incorporating the material into 
their existing coursework, and participating in a Faculty Institute to learn how to offer the 
course online. In addition, faculty participants were asked to design a plan for delivering 
the course or part of the course at their institution and collect evaluation data after the 
project ended. 
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The third component, developing and offering a traditional and online course, 
began with developing 16 sixteen modules based on the Performance Competence 
Framework of Assessment. The modules were designed for online delivery and included 
readings, power point presentations with audio, asynchronous and synchronous activities, 
a video case study, online notebook and assignments. The 3-credit 
graduate/undergraduate course was piloted and revised twice. It was advertised and 
offered to all participating states and delivered online through the University of New 
Mexico. 

The final component, designing and offering a Faculty Institute, provided a 

I 

format for faculty participants to learn both the technical and practical aspects delivering 
course work online. Faculty members convened onsite in Albuquerque for two-days and 
were provided workshop sessions and individual technical assistance. They received the 
complete online course along with various resources and materials to assist them in 
delivering the course or parts of the course to students at their institution. 
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Through Shared Windows Outreach Model Components 
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Offer the Through Shared Windows Online Course 
Through the Participating Institutions 






Through Shared Windows Faculty Participants 



Connecticut 



Ernestine Kirkland 
Gateway Community College 
60 Sargent Drive 
New Haven, CT 06511, 
Phone (203) 285-2189 
Fax 

gw kirkland@commnet.edu 



Hawaii 



Jean Johnson 
University of Hawaii 
Center on Disability Studies 
1776 University Avenue 
Honolulu, HI 96822 
Phone (808) 956-2653 
Fax 

jeanj@hawaii.edu 

Martha Guinan 
University of Hawaii 

Center on Disability Studies/Hawaii Centers on Excellence 

1776 University Avenue, UA 4-6 

Honolulu, HI 96822 

Phone (808) 956-9810 

Fax (808) 956-3162 

guinan@hawaii.edu 

New Mexico 

Nancy Baptiste 
New Mexico State University 
Box 30001, Dept. 3CUR 
Las Cruces, NM 88003 
Phone (505) 646-2632 
Fax (505) 646-7710 
nbaptist@unm.edu 



North Dakota 

Mary Jo Schill, MA, CCC-CLP 
Clinical Assistant Professor 

Department of Communication Sciences and Disorders 
University of North Dakota 
Box 8040 

Grand Forks, ND 58202 
Phone (701) 777-3727 
Fax (701) 777-3650 
mary schill@und.nodak.edu 



Texas 

Pam Lindsey 
Tarleton State University 
307 Education Bldg. 

Box T-0030 
Stephenville, TX 76401 
Phone (254) 968-9827 
Fax 

lindsey@tarleton.edu 

Washington State 



Mary Fischer 

Elementary/ECSE Coordinator 
Readiness to Learn Coordinator 
Washington Department of Education 
105 National Avenue North 
Bremerton, WA 98312 
Phone (360) 478-6866 
Fax 

mfischer@oesd.wednet.edu 

Susan Sandall 
University of Washington 
102 Miller 

Experimental Education Unit 
Box 357925 

Seattle, WA 98195-3600 
Phone (206) 543-4011 
Fax (206) 616-9198 
ssandall@u. washington.edu 
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VII. Methodological or Logistical Problems and Resolutions 
Problems and Resolutions: Description 



VII. Problems and Resolutions 



Although the project completed all the stated objectives and achieved the 
outcomes specified in the initial proposal, there were ongoing revisions to the workscope 
activities and timelines as the project progressed. These revisions were due primarily to 
the technical aspects of the online course development and faculty participants in the 
project. 

The staff of the TSW Outreach Project learned a tremendous amount during the 
project about delivering training at a distance and developing web sites and the online 
courses. The hiring of several graduate students in the filed of Organization, Learning 
and Technology was an additional bonus for the project. The students’ technology 
expertise was an asset and allowed the expansion of the project and produced products 
beyond what was originally proposed. As a result of these additional resources and 
learning experiences some revisions to both the workscope activities and timelines 
occurred. 

The major deviation in the project activities was a commitment to developing a 
‘best practices’ online course and web site, which involved much more time and effort, 
then was originally proposed. This resulted in offering the course only three semesters 
during the project period and the total number of participants for taking the online course 
was less than originally proposed. Now that the course is fully developed and all the 
supporting materials are available so the course can be offered at our institution as well as 
the universities and colleges of each of the participating faculty members from 
Connecticut, Hawaii, North Dakota, Texas and Washington. 



VIII. Evaluation Findings 
Evaluation Methodology and Results 

New Assessment Web Site Survey 

• Feedback 

TSW Online Course 

• Online Course Student Course Evaluation 

and Follow-Up Survey Data 

Faculty Institute 

• Faculty Participant Feedback 

• Faculty Institute Survey 



NEW ASSESSMENT WEB SITE SURVEY 



What would motivate you to visit our site on a regular basis? 

• Comprehensive site, perhaps with tips on hard to give test items - sometimes the manuals 
do not make sense. 

• Clear, easy to understand info; up-to-date info. 

• Just to stay current, I would visit this site quarterly. Also, I plan to become a school or - 
pediatric therapist. 

• Wanting state-of-the-art information, materials, and TA so that Nevada children are 
better served. 

• The most commonly used assessments used in the public school system and an 
explanation, for parents, on what scores qualify children for special services. 

• Reliable, research information, references, resources and reading material/manuals, 
language in mind. 

• Research and up-to-date assessment instrument for minority population w/culture and 
language in mind. 

• New information being added regularly - research and assessment information 

• Up-to-date information on a variety of assessment approaches. 

• Advanced notice of upcoming features. 

• Need for. 

• . New information on a regular basis, e.g., updated bibliography. 

• Weekly updates of info, insights, Q & A’s, sample assessment reports linked to sample 
IFSP’s. 

• Student friendly assessment tools/instructions. 

• U-to-date information on all areas of assessment - especially the role parents can play. 

• Information relevant to my role developing materials for parents in the EIP. 

• Newsletter that previewed what new information would be on the site. 

• Updated information that is easily accessible. 

- • Summaries of latest research examples of successful practices. 

• A Web design that is multifaceted - information (instructive) pages downloadable 
options - up-to-date list, great links!! 

What assessment resources do you recommend we include on this site? 

• Links bother sites - sites related to assessments, diagnoses, etc.. Therapy skill builders. 

• Aims, ages and stages. ' 

• Notice of conferences, workshops, training opportunities in the area of early assessment 
would be very useful. Links to similar web sites. 

• List of assessment for different ages, assessments categorized for development areas or 
' developmental delays or disorders. 

• I would be interested in variety and applicable assessment instruments for children of 
minority, taking the language, culture and environment into consideration. 

• Phave none to recommend at this time, but will let you know if I run across something. 

• Don’t know. 

• Tom Linder’s Transdisciplinary Play -Based Assessment Ages & Stages Questionnaire. 



• Training in the use of Competence Performance Framework. Feedback from higher ed 
faculty who teach this model. Lists of appropriate videos. 

• UNC Project Integrate - Routmes-based Assessment, The Spectrum Project, www. 
colorado.edu/cdss/spectrum. 

• Developmental assessments infant/toddlers - K-3. Info on authentic assessment (updated) 
for young children. Info on role of culture in assessment - research-based. Use of 
assessment for Curr planning info & examples. Ideas for teaching assessment strategies 
to ECED Student. 

• NA at this time. 

• How parents can be involved - checklists for families - background re assessment tools 
for families. 

• Training and certification courses that are offered as well as purchasing info. 

• Validity and reliability articles on assessments. 

• I’m too new in the field to help here. 

• Many. I will be happy to work with you to research these. 




45 



3 

C/3 ^ 

§ ^ 

U - 

;s 

fe 

tr“ " 

cs 

c 

2i .2 

"S 

c/2 ,3- 

-G « 

OX) r^ 

S W 

O -M 

ii ® 

^ O) 

H 'G 

S 




V-l 

0) 

c/3 

0). 



0) 

or) 

1-H 

o 

o 

CN 

Hh 



o 

ERIC 

Mfliyiiifftirffifaii 



46 



Spring 2002 Semester 



Catherine 

Archuleta 

198 


Holly Harrison | 


Spring 2002 


05/04/02 @ 15:35 | 


Work 


Location (ability to take 
course online) 


Yes 


1^ 


1 PC 1 


Female | 


in 


White (NorvHispanic/Latino) | 


1 Bachelors | 


Amount of work 


Ofvline, at own pace. 


(No answer provided) 








Diann 

Baker-Pino 

161 


Wolly Harrison | 


\ Fall 2001 


t1 2/1 0/01 @23:25 | 


Home 


Course content (ability 
to increase my 
knowledge) 


Yes 


o 


1 PC 1 


Female | 


1 45 1 


White (Non- 
Hlsoanic/Latino) 


1 Bachelors | 


Time factors to do 
course. 


New assessment 


Independent study 
would be better for this 
student. 


CO 


CO 


- 


Cara 

TuUno 

84 


Carol Westby I 


Spring 2001 


06A)1/01 @ 16:40 | 


Home 


Course content (ability to increase 
-my knowledge) 


Yes 


in 


1 PC 1 


Female 1 


1 23 1 


White (Non-Hispanic/Latino) 


1 Bachelors I 


1 did not think some of the 
directions were worded as clearly 
as they needed to be. 


1 like the course ;materlai and the 
stones that we got to read to help 
us apply the material we were 
learning to real life situations. 


More clearly stated, directions on 
module assignments. 


4 

1 really enjoyed the course material 
and felt it ran smoothly most of the 
time. 




Tj- 


Christine 

Kroening 

75 


Carol Westby I 


Spring 2001 


05/2QA31 @ 12:29 | 


Home 


Course content (ability to increase my 
knowledge) 


Yes 


00 


(PC 1 


Female I 


1 09 


White (NoThHispanic/Latino) 


Bachelors | 


Overload to complete a module/week. 


The course content artd applying the 
content to really learn the content and 
the feedback on assignments that was 
professional, helpful, and will be 
useful. 


Evaluate the load. This online course 
was a wonderful experience. 


5 

A wealth of information and a learning 
method with repetition and application 
that really works for learning and 
remembering what has been learned 






Barbara 

French 

97 


-c 

o 

(0 

‘C 

CD 

X 

o 

X 


Spring 2001 


05/15/01 @12:56 1 


Work 


Course content (ability to 
increase my knowledge) 


Yes 


CO 


o 

a. 


Female I 


1 40 1 


White (Non-Hispanic/Latino) 


1 Bachelors I 








3 

it provided a refresher on the 
content but gave a new way to 
view that information 


3 

It provided the, theory for the 
evaluation process that 1 began 
changing a year ago 


2 

1 guess you have to have a 
timeline, but 1 did not like the 
deadlines. 




Ivour Instructor was: [ 


|your Course semester was:| 


1 Date Survey was posted I 


Course most accessed 
from: 


What attracted you to this 
course? 


Was this your first on-line 
course? 


Hours per week spent on 
the course: 


|Type of computer: | 


i|What Is your gender? | 


a 

S' 


1 Ethnicity 


!| Education level: | 


What did you like least 
about the course? 


What did you like most 
about the course? 


What are you 
\ recommendations ;for 
improving the course? 


The online course was: (1 
\ wonderful, 5 terrible) 


The.onllne course was: (5 
f exciting, 1 dull) 


The online course was: (5 
1 flexible, 1 rigid) 
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Catherine 

Archuleta 

198 


04 




CO 


CO 


'M' 


CM 


CO 


'M' 


in 


Diann 

Baker-Pino 

161 




OJ 


1 

Not good for me, a 
single working parerrt. 


CM 


CO 


CM 


CM 


'M' 


'M' 


Cara 

Tulino 

84 


CO 


4 

Sometimes the directions for 
certain activities were not written 
dearly and left the student 
wondering if they were doing the 
correct thina. 


CO 


CO 

J 




CO 


CO 


in 


lO 


Christine 

Kroening 

76 


3 

Too much with the article reviews for a 
weekly assignment. Also, when there 
were other Project Life obligations it 
was very difficult to spend added time 
on the online assignments. 


4 

Several modules were difficult to 
understand. Module 7 was the one 
that was most difficult for me. 


3 

Just right without the article ^e^^ews 
and added assignments for Prefect 
Life. 


3 

Challenging but not easy or difficult. 


in 




CO 


in 


lO ' 


Barbara 

French 

97 


3 

It only seemed overwhelming 
when i got behind, but was also 
difficult to work in with my work 
schedule. 


3 

Clarification was fairly quick 
coming when 1 did not 
understand the intent of 
something 


CO 


4 

It fit with information that 1 had 
been working on, as well as my 
mind set toward looking at it 
differently. 


CO 


4 

Been assessing children birth 
to 5 for 1 3 years. 


3 I 

For me it was just right, but a 
person with less expenence 
may have found it difficult. 








The online course load was: 
(5 just right, 1 too much) . 


The online course was: (5 
easy to follow, 1 difficult to 
follow) 


The online course was 
paced: (5 just right, 1 too 
fast) 


The course content: . (5 
easy, 1 difficult) 


The objectives of the 
course were: (5 clear, 1 
^ unclear) 


What Is your level of 
experience In the 
assessments of Infants- 
^ young children ages birth 
to 5 years? 


Given your level of . 
experience In the 
assessment of your 
^ children, how would you 
^ rate the level of difficulty or 
complexity of the 
Information presented? 


The online course provided 
me with information and/or 
3 skills which 1 can use 
directly In my chosen field. 


1 feel the content has value 
•j for me as a person. 
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5/5A)2@ 21:23 | 


home 


Location (ability to take the 
course online) 


yes 




I PC I 


u. 


in 

CN 


White 


1 Bachelors | 


Not knowing if my e-mail 
attachments went through. 


Information that i can use 
right away in my practice. 


More timely feedback on 
papers; maybe a 
confirmation for receipt of e- 
mail attachments. 


4 

Excellent information that 1 
can apply right away in my 
practice. 






Elizabeth 

Hamilton 

195 






5/7/02 @11:26 | 


home 


Location (ability to take 
the course online) 


yes 


CO 


I PC I 


Li. 


CM 

CM 


Btack/Mexican 


1 Bachelors | 


Some of it was a tad bit 
confusing. 


I tike the fact that 1 
could go at my own 
pace. 


Maybe having more 
video presentations for 
examples. 


<o 






Margaret 

Keller 

179 


Holly Harrison | 


Spring 2002 


5/5/02 @16:44 | 


home 


Location (ability to take 
the course online) 


yes 


lO 


I PC I 


11. 


1 47 1 


White 


1 Bachelors | 


Not knowing my 
colleagues. 


Flexibility and content 


One time meeting and 
papers returned with 
comments. 


CO 






Sharon 

Hogland 

207 


Holly Harrison | 


Spring 2002 


05/1 3/02 @ 20:52 | 




Location (ability to take course 
online) 


No 


CO 


I PC I 


Female I 


T“ 


White (Non-Hispanic/Latino) 


1 Some college | 


The continual problems 1 had 
with accessing and difficulties 
due to ISP incompatibility 


Ability to do modules on my 
schedule. 


(No answer provided) 


4 

1 loved the concept but 1 had a 
lot of problems with accessing 
due to ISP problems. 




to 


Jean 

Johnson 

149 


Holly Harrison | 


Summer 2001 


03/21/02 @11:18 | 


0) 

E 

0 

1 ’ 


Other: Opprtunity patici 


Yes 


CNJ 

T“ 


I PC I 


Female I 


1 64 1 


White (Non-Hispanic/Latino) 


1 Doctorate/Professionall 


Jumping from module to 
module. Team assignments 
were difficult and not 
productive. 


The careful planning that 
had gone to taking the 
concepts and putting In 
Internet form. 


See above 


5 1 

1 applaud the folks who 
developed the courses. It 
was carefully prepared. 1 
was amazed at the flow. 


4 

Not a fair question for 
someone who is involved in 
assessment and shares your 
ohilosoohlcal base. 


6 

The flexibility may be in 
relationship to the bits and 
pieces that we were 
resDonsible for comoletina. 


Jennifer 

Alarid 

215 


c 

0 
(/) 

b 

(0 

1 

0 

1 


Spring 2002 


05/01/02 @16:46 | 


Home 


Time ar>d dates of the 
course. 


Yes 




PC I 


Female | 


CM 


Hispanic/Latino (non-white) 


Some college | 


Feedback was not available. 


The content t gained a lot 
that wilt help me to work with 
families In the future. 


Give monthly feedback so 
student knows where they 
stand in the class at ail 
times, 


3 

1 gained a lot of knov^edge 
but it took time to get used to 
the online class 


4 

It enhanced my knowledge 
on assessment. 


4 

1 had a deadline and 1 had to 
meet it when 1 could. 




1 Your Instructor was: | 


|your Course semester was: 


I Date Survey was posted | 


Course most accessed 
from: 


What attracted you to this 
course? 


Was this your first on-line 
course? 


Hours per week spent on 
the course: 


|Type of computer: | 


|What Is your gender? | 


0 

< 


1 Ethnicity 


;| Education level: | 


What did you like least 
about the course? 


What did you like most 
about the course? 


What are you 
recommendations for 
Improving the course? 


The online course was: (1 
wonderful, 5 terrible) 


The online course was: (5 
exciting, 1 dull) 


The online course was: (5 
1 flexible, 1 rigid) 
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Shanna 

Jarrett 

194 


m 


4 

Some directions on 
when/where to submit 
assignments was confusing 


lO 


CO 




3 

I have taught special 
education for 4 years. 1 
doni think I'll ever be an 
expert. 


3 

1 think 1 would have had 
difficulty K 1 had not had 
any experience. 




5 

This will make me a better 
teacher. 


Elizabeth 

Hamilton 

195 


CO 


CO 


CO 


CO 


CO 


- 


CO 






Margaret 

Keller 

179 


CO 






CO 




CM 


CO 


CO 




Sharon 
Hogland 
207 , 


eg 


3 

Sometimes it was hard to 
interpret what was required. 


CM 




lO 


CM 


CO 


to 


to 


Jean 

Johnson 

149 


5 

Felt course load was 
reasonable. 


5 

Confusing that you sent 
copies of the readings and 
also had online. 


5 

Not really sure how this 
question differs from Q13 


5 

One could have taken the 
online quizzes without 
having read material. 


3 

Confused about the 
objective, about the 
framework? Or Information tc 
assess? 


4 

I have years of experience in 
audiology and developmental 
assessments. 1 am an 
expert. 


4 

Not a fair question. It was 
simple, but should it not be 
for someone with so much 
grey hair? 


5 

Information, resources and 
concepts were presented 
that I could use In training, 
but not assessment. 


5 

I teamed new skills, chat 
room, set up web page, more 
comfortable with computer. 


Jennifer 

Aland 

215 


3 

It took time to get used to, 
but the information was a lot 
to take in. 


5 

Easy once you got the har»g 
of it. 


4 

Week to week we have 
learned a different aspect of 
the perfromance 
competence framework. 


2 

It was a bit too much to 
retain there was a lot of 
reading and it was at times 
difficult lo understand. 


lO 


1 

Just what 1 have gained from 
the class. 


cn 


m 


lO 






The online course load was: 
(5 Just right, 1 too much) 


The online course was: (5 
easy to follow, 1 difficult to 
follow) 


The online course was 
paced: (5 just right, 1 too 
fast) 


The course content: (5 
easy, 1 dlfflcutt) 


The objectives of the 
course were: (5 clear, 1 
^ unclear) 


What is your level of 
experience In the 
assessments of Infants- 
^ young children ages birth 
to 5 years? 


Given your level of 
experience In the 
assessment of your 
^ children, how would you 
^ rate the level of difficulty or 
complexity of the 
information presented? 


The online course provided 
me with Information and/or 
3 skills which 1 can use 
directly in my chosen field. 


1 feet the content has value 
7 for me as a person. 
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3.48 


3.95 


3.71 


Eva 

Hazlett-Sanchez 

209 






5/10/02 @18:27 


. work 


f 

Location (ability to take 
the course online) 


yes 




O 

O. 


u. 


Tj- 


White 


1 Associates Deg. | 


Trying to do group work 
was pretty difficult. 


Learning a new approach 
to assessment in any 
context. 


Keep up chats and 
discussion board, but 
eliminate team work. 


CO 






Melissa 
. Garcia 
196 






5/1 0/02 @ 8:09 


home 


Other: Online 


yes 




1 PC • < 1 


Li. 


<M 

CM 


Hispanic 


1 Some College | 


Feedback on assignments 
was not given until weeks 
later.' . • 


The flexibility of having it 
online and the family 
centered info. 


A section where grades 
are listed; should have a 
section that includes 
comments from 
assigrvnents. 








Rosemary 

Neely 

204 






5 

in 

CM 

1 

in 


home 


Course Content (ability to 
• increase my knowledge) 


yes 




1 PC 1 


Li. 




White . 


1 Bachelors | 


Not seeing “real" people. 


Content • ' 




<0 '■ 


m 




Lisa 

■ - Whitaker 
197 






5/8A32® 10:03 


home 


' Location'(ability totakethe 
course online) 


yes . 


m 


1 PC 1 


Li. 


O 

CM 


White 


1 . Some College | 


Group wprk. Everyone's 
schedules were so different. 


The pace, as 1 could work on 
it when 1 had the time, and 1 . 
could do it at my pace. 


For group chats e-mailing 
Holly with the time that Is 
best. 


4, • , 

At times it was hard without 
classroom interaction, but 1 
still learned a lot. 


• 4 

There was so much 
infonnation, that new Ideas 
kept coming to mind. 


4 

There were many different 
types of assignments. . 


> Joseph 
Madrid 
206 






5/7/02 @11:55 


r home 


Course Content (ability 
to increase my. 
knowledge) 


o 
. c 


'<o 


1 PC 1 


5 


1 35 1 


Hispanic 


1 Some College | 


Not enough time to 
further In depth on 
some of the material. 


Assessing what we.saw 
on the video dips and 
the short stories. 


Make it, a face-to-face 
course. 




in- 


CM 


Your Instructor was: 


jvour Course semester was: 


|oate Survey was posted 


Course most accessed 
from; 


What attracted you to this 
course? 


Was this your first on-line 
course? 


Hours per week spent on 
the course: 


iTypeof computer: . | 


|What Is your gender? | 


is 

V 

O) 

< 


jEthnlcIty 


1 Education level: | 


■ j 

What did you like least 
about the course? ^ 


What did yoit like most 
about the course? 


What are you . 
recommendations for ' 
Improving the course?' 


The online course was: (1 
wonderful, 5 terrible) 


The online course was: (5 
exciting, 1 dull) 


The online course was: (5 
flexible, 1 rigid) 
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Avg. 


3.00 


3.57 


CO 

CO 


3.14 


99’e 


2.38 


2.90 


00 


00 


Eva 

Hazlett-Sanchez 

209 


CO 






CO 


'M* 




CO 


m 


m 


Melissa 

Garcia 

196 




3 

It was difficult to 
understand what was 
expected for some of the 
assignments 




CO 


'M* 


3 

A previous class in pre- 
school developmertt 


CO 


5 

The family centered 
information was most 
beneficial 




' Rosemary 
Neely 
204 


4 

Time consuming, especially 
at the end when a lot of 
papers were required. 


4 

A real learning experience 
technologically, at times 
formats or ?s came up @ 
what was expected 


4 

Too much at the erxl 
otherwise good 


3 

..but thafs not a negative. 1 
learned a loti One or two 
articles too technical. 


4 

Many were open ended, so 1 
was not sure t knew the 
expectations. 


4 

Pre-school teacher/director, 
but not formal therpeutic 
assessment. 


3 

A lot was presented that we 
truly need to know 


5 

A family-centered approach, 
knowledge of the whole child 
are essential. 


4 

In working with people, even 
my family, this was 
important. 


Lisa 

Whitaker 
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4 

The information was great 
and the assignments helped 
clarify the information and the 
concepts. 


4 

Some of the assignments 
could have used a bit more 
information for clarification 


4 

A module a week was great 


3 

i feel that it was relevant aruJ 
not too hard but not too easy 


4 

it was laid out at the 
beginning so that we know 
what needed to be done. 


3 

1 have had more experience 
with children and the 
assessment of five year olds. 


.3 

Having experience helped me 
clarify information 


4 

As a teacher the info will be 
used almost daily. 


4 

1 have changed my way of 
thinking and looking at 
situations in light of the 
Framework. 
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The online course toad was: 
(5 Just right, 1 too much) 


The online course was: (5 
easy to follow, 1 difficult to 
follow) 


The online course was 
paced: (5 just right, 1 too 
fast) 


The course content: (5 
easy, 1 difficult) 


The objectives of the 
course were: (5 clear, 1 
unclear) 


What Is your level of 
experience In the 
assessments of Infants- 
young children ages birth 
to 5 years? 


Given your level of 
experience In the 
assessment of your 
^ children, how would you 
^ rate the level of difficulty or 
complexity of the 
Information presented? 


The online course provided 
me with Information and/or 
^ skills which 1 can use 
directly In my chosen field. 


1 feel the content has value 
j for me as a person. 
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3 

They were often the same 
as the readings, just 
summarized. 
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CM 


I'm not sure what was 
meant bv this Questions. 


4 

More terms could be 
added. 


1 

1 could never get it to work 
at my house. 


3 

1 never used its services. 


Rosemary 

Neely 
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4 

One or two were too 
technical others were great. 


3 

So-so. They did not work 
well on my computer and 
were a source of frustration 
instead of a auide 


4 

1 took notes on them all, a 
good alternative teaching 
method. 


4 

Good. See above 


4 

So-so. It was difficult 
timewise to go back every 
day to check other's 
reSDonses. 


3 

Frustrating in wart time. 
Difficult to focus on one 
point, still good in thought 
content. 


3 

Difficult to learn to use but 
good for short answers ar>d 
getting us organized. 


4 

Some were very good and 1 
will use aoain. 


CO 


4 

1 used them a lot in the 
beginning. 
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CO 


Lisa 

Whitaker 
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4 

Great articles that gave 
useful information 


4 

Great resources to have for 
the future. 


4 

They gave me an overview of 
information. 


4 

For auditory learners these 
were great 




4 

It was great to hear other 
peoples thoughts and ideas 
as we can learn from each 
other. 


4 

I learn a lot from other people. 


4 

It was a place for me to put 
my thoughts. 


4 

The more information 1 can 
aet the better 1 will become. 
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Was able to clarify things if 
needed. 
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Some of them were too 
short. 
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It was very difficult to 
get everyone together. 
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Online readings and articles 
(Adobe Acrobat'PDF files) 
were: 


Prep quizzes were: 


PowerPoint presentations 
were: 


Video clips (on the CO 
ROM) were: 


Discussion Board were: 


Chat sessions were: 


Online Journal was: 


Online Web Links was: 


Frequently Asked 
Questions were: 


Glossary of terms were: 


Listserv was: 


Help and Utility Center was: 
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I, I did not change my current information giving practice because: [I have been happy with the ways in which i share 
information with families — it is incorporates much of the Through Shared Windows approval.] 

[I believe strongly in sensitivity to parent issues and have traditionally tried to deliver difficult information in a sensitive, caring way.] 
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Through Shared Windows Faculty Institute 
University of New Mexico 
March 8-10 & May 16-17, 2002 
Evaluation 



1. Do you think that the Institute adequately prepared you to teach the New Assessment: 
Through Share Windows course at your institution? 

(4) (2) 

□ Ygs □ No □ Somewhat 

Why and/ or why not. (Lots of opportunities for yauestions & dialogue} {Yes, faculty were 

terrific} {The Institute provided a good overview of the framework and 
stimulated my thinking about the options for offering this course} {The 
Faculty did an excellent job. I feel comfortable that I can teach the content 
face to face and their videoconference. I have the tools to provide the 
course on-line, but my concern is the tech support/trouble shooting} {I 
think I know how to teach parts of the course and include it in two of my 
courses. I could also provide an orientation to Early Childhood Ed. and 
provide training for them. Mary BK provided a wealth of info on the 
"how to"} {I just need more time to study the content} 

2. Did participation in the institute increase your knowledge and understanding of delivering 
an on-line course? 

( 6 ) 

□ Yes □ No □ Somewhat 

Comments: {Great to have an opportunity to discuss with developer} {Lots of opportunities for 

questions and diablogue} {The presentations were a good review. I need to spend 
some time interacting with the material} {Absolutely. Many questions were answered- 
some I didn't even know how to ask} {Yes, Meave did an excellent job of explaining 
the model - giving examples to make points clear} 

3. Did participation in the Institute increase your knowledge and understanding of delivering 
an on-line course? 

(5) (1) 

□ Yes □ No response □ Somewhat 

Comments: {Much hands-on activities} {I have been using Web CT as a course enhancement. 

The only way for me to leant new techology is to have it written out.} {My 
limited experience is more of a limiting factor then what was offered here} {David 
Porter's presentation (although limited)} 



4. How prepared do you feel to offer the on-line course through your institution? Rate your level. 



(1) (5) 

□ High □ Medium □ Low 



Share any reservation you might have: {Opportunity} {I know I will need other technical 

assistance at the time} {I feel that I will just need to jump 
in and try the on-line course; my questions will emerge.} 
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Through Shared Windows Faculty Institute 
University of New Mexico 

March 8-10 & May 16-17, 2002 
Evaluation, Continued 



{Same as #1} {I will have to decide the format for this 
course - or parts of it I will have to process all the info 
and decide what is best and feasible} {Getting it ready, 
having the time 



5. Which Institute sessions were most helpful? {Discussions} {Framework with Meave and lessons 

learned} {"Going with the Flow" - appreciated 
hearing Mary 's teaching expierience with the 
course} {Game was invaluable with real time feed- 
back, Meave's comments helped a lot Adaptations. 
Info regarding on-line course. Interactive discuss- 
ions and problem solving, and I was excited about 
wire video} {All, expecially the explanation of the 
Performance Competence Framework and options 
for using model presented by Mary} {David's tech 
game} 

6. What suggestions do you have for improvement of the institute? 

{Have tech instructions written out} { I don't know what could be 
eliminated, but I would have benefited from more tech time 
especially the Blackboard and HTML} {I needed more tech support 
- WebCT Blackboard. Real examples to carry out an assignment 
of transforming inf o to WebCT and Blackboard} {Process time, 
brain breaks, hands on activities - a bit too much lecture!} (Better 
instructions on the "Game"} {Constrict time slots - they were 
probably more appropriate for a larger group} 



O 
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IX. Project Impact 



IX. Project Impact 

Description of Disseminated Products 

The products developed and disseminated during the Through Shared 
Windows (TSW) Outreach Project provided faculty member participants a 
variety of formats to use in both understanding and application of the 
Performance Competence (PC) Framework and in incorporating and offering the 
material in their coursework at their institution. The products also were offered 
to others interested in the PC Framework or the TSW course. The products reflect 
training techniques that staff has found to be particularly effective (visual and 
auditory presentations, individually paced, practice and application) with the 
training techniques that research has shown to be effective (feedback and follow 
up). 

These products (see Product List) include Through Shared Windows 
(TSW) Online Course, al 6-Module Online Course in FITML format based on the 
Performance Competence Framework for assessment of young children and their families 
that was distributed to Faculty Participants to deliver at their institution. Faculty were 
asked to sign a Course Transfer Agreement that allows them to offer the online course to 
students at their institutions. As a companion to the FITML course, the TSW Online 
Course Instructor Guide was developed to provide guidance and support in delivering 
the online course. The Guide included a CD-ROM of power point presentations with 
audio for each area of the Framework and tips for organizing and facilitating the online 
course. 



Two other products, the Through Shared Windows (TSW) Curriculum and the 
Traditional Course Instructor Guide, were developed to provide faculty member 
participants an alternative to delivering the course online. The Through Shared 
Windows (TSW) Curriculum provides a collection of readings on the Performance 
Competence Framework and the Traditional Course Instructor Guide provides 
guidance in delivering a traditional face-to-face semester course. The Guide includes a 
syllabus, class schedule, power point presentations (CD-ROM and note format), 
additional overheads, activities, and assignments. 

The third product disseminated was the TSW In-service Training Manual that 
provides guidance in designing and delivering a workshop or in-service training session. 
The Manual includes information on working with families, conducting observational 
assessments, applying the PC Framework, forms, and practice activities. An overview of 
the PC Framework is provided for review. The PC Framework is an observational 
assessment process that is used to identify intervention/support strategies for children 
birth to eight years old. 

In addition, two supporting products were made available to project participants 
for the application of the Performance Competence Framework, the video Justin: A 
Case Study and the PC Framework Game. The Justin video looks at a young child as he 
interacts with his family at home, plays and engages in activities at his preschool, and 
visits his grandparents. Justin’s family and teacher share their concerns, discuss Justin’s 
strengths, and talk about what they would like to see happen for Justin, now and in the 
future. Justin is almost three years old and has Down Syndrome. His family is concerned 
about his language development and other developmental issues. Justin is very engaging 



and the video is a delight to view. It is a great tape to show students, to discuss 
development and to practice observing behavior in teams. The PC Framework Game 
provides an engaging application activity of the PC Framework to Justin and his family. 
The game allows students, to apply information learned from the cases study to the 
Framework during a team activity 
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LIST OF PRODUCTS 
Through Shared Windows Outreach Project 





For further information on the Through Shared Windows Outreach Project or purchasing products 
Contact Holly Harrison at the University of New Mexico, Hokona Hall 377, 
Albuquerque, NM 87131-1231, (505)277-020'4, hharriso@unrn.edu or 
visit our web site www.newfisse^smentorg . 
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Performance Competence Framework: Through Shared Windows 
A New Framework for Observational Assessment of Young Children 

Presented by 

Holly Harrison, Ph.D. - UNM Center for Family & Community Partnerships 

At the 

19“’ Annual Pacific Rim Conference on Disabilities 
Honolulu, Hawaii 
February 10-11, 2003 

This presentation provides a brief introduction to the Performance Competence 
Framework for observational assessment, which focuses on the child within the context 
of personal characteristics, preferences, environments, family and culture. The 
Framework re-orders known information into a holistic. picture that provides a reference 
for understanding a larger body of information and requires attention to neurological 
underpinnings of performance and consideration of how all aspects of the child’s abilities 
interact. The purpose of the Framework is to present ‘shared windows’, through which 
family members and professionals may look jn assessing or providing services to young 
children. The"‘shared windows’ encourage the inclusion of critical factors that support 
and compromise a child’s perforrhance and competence. 

AGENDA 

Introduction/Overview 

Brief overview of the PC Framework 

• Core of the Model (Quality of Life, Membership, Personal Sense of . 
Competence) 

•Givens 

• Key Factors Underlying an Efficient Adaptive Response 

• Comfort and Safety Cycle 

• Areas of Function and Interaction 

Application of the PC Framework 

• PC Framework Game 

Questions? 

Holly Harrison 

University of New Mexico/CFCP 
Hokona Hall Room 377 
Albuquerque, New Mexico 87131 
. (505) 277-0204 

hharriso@unm.edu 



www.newassessment.org 




The Performance Competence 
Framework 

• Is a structure into which students and 
professionals may incorporate existing 
knowledge and skills 

• is applicable across all disciplines 

• Is useful at all stages of professional 
development 

I Allows a quality assurance check for all 
recommendations - 



Performance Competence 
Framework 

• Assures family-centered care 

• Calls for culturally sensitive assessment 

• Looks at both external and internal 
factors 
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Key Questions 


•What 


•What 


Supports This 


Compromises 


Child’s 


This Child’s 


Behavior? 


Behavior? 
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Performance Competence 
Framework Components 

• Givens 

• Key Factors Underlying an Efficient 
Adaptive Response 



• Comfort and Safety Cycle 
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GIVENS 


• Regulation of 


• Orientation and 


Physiological Status Discrimination 


• Regulation of 


Levels • Sensory Processing 


of Arousal 


and Integration 


• Freedom and 


• Efficient, Adaptive 


\ / Control of 


Response 


Movement 






. ^ ' 7Mii 



KEY FACTORS 

Underlying an Efficient Adaptive Response 

• Sensory Processing & Integration 

• Orientation/Discrimination 



• Freedom and Control of Movement 

• Regulation of Levels of Arousal 
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AREAS OF FUNCTION 

• The typical areas of testing are 
included here: physical, emotional, 
intellectual 

• The snapshot of ability at any one 




SPIRITUAL 

• Not typically included in assessment 
models 



• May be defined slightly differently by 
different individuals 
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AREAS OF INTERACTION 



' Areas of Function applied to current 
environmental circumstances. 

I The ongoing Video tape’ of abilities as 
they are demonstrated in various 
circumstances, in various environments, 
and at various times. 








Application Strategies 
Environmental Influences 



Outside the Framework 
Vary with the Individual and 
Population Served 




Return to the Framework 
Core 



I QUALITY OF LIFE 
1 MEMBERSHIP 
I PERSONAL SENSE 
OF COMPETENCE 



To' refocus on the 

individual 

To determine the 

effect of chosen 

intervention 

strategies 
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XL Future Activities 



Description of Future Activities 



X. Statement of Future Activities 



Through Shared Windows (TSW) Co-Principle Investigator/Director is planning and 
working on several activities to insure the TSW materials and products continue to be 
disseminated locally and nationally after the end of the Project. These activities include 
obtaining continuation funding through local and federal sources, ongoing dissemination 
of information on request, publishing the developed materials, and continuing to host the 
New Assessment web site. In addition, faculty participants from seven universities or 
colleges will be incorporating the material into their pre-existing courses and/or offering 
the online course to their students at their institution. 

Below is a list of specific future activities: 

1. Staff will be developing a proposal that will adapt the TSW materials to an AA 
program for paraprofessionals. The new proposal will be based on the TSW 
Outreach but will be a collaborative project involving the New Mexico leaders 
working on addressing the charge in the “No Child Left Behind” Act. 

2. Staff will continue to provide training both locally and nationally on the Through 
Shared Windows and the Performance Competence Framework in response to 
requests from the field, present information on the Framework and Process in the 
University of New Mexico classes, and submit proposals to present information 
on the TSW Process at conferences. 

3. Faculty members from the six participating states (Connecticut, Flawaii, New 
Mexico, North Dakota, Texas, and Washington) have agreed to offer the course or 
incorporate the material into existing coursework at their institutions by next year. 
They also have agreed to collect data on their offerings. 
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4. The Through Shared Windows Curriculum, Instructor Guide and Inservice 
Training Manual have been submitted to VORT Corporation for review and 
possible publication. 

5. The Director will continue to monitor the web site, which is currently partially 
supported by another project. 
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XI. Assurance Statement 



XI. Assurance Statement 



I, Holly Harrison, Co-Principle Investigator for Through Shared Windows (TSW) 
Outreach Project certify that the full and final report on TSW funded by United States 
Department of Education, Office of Special Education and Rehabilitation Services 
(OSERS) has been sent to ERIC and copies of the title page and abstract have been sent 
to the other addresses on the attached sheet. 

Holly Harrison, Co-Principle Investigator 
Center for Family & Community Partnerships 
University of New Mexico/COE 



Signature. 







Date. 
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Appendix A 

Through Shared Windows Online Course 

• Course Description 

Site Map 

j Course Structure 

Course Syllabus 
Course Modules 

• TSW Online Course Pilot Data 

• Student Evaluation Data 

• Student Follow-Up Survey Data 
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Thursday. April 19, 2001 



Through Shared Windows Online Course 




New Assessment Documents 

Search Form 

keywords: \ 

Max Returned Results: [ I ^ j 

Search 

Course Structure 




Welcome 






Syllabus 
Modules 
For Students 
Resource Room 
Communication 
Help/Utilities 
Search 





ieburse^i'l 

/Structure 



t|Students^ 



tGommunicatiori'l 



•^Instructor’s 

Bios 



•♦Description 

of 

Development 

Team 



•♦Description 
of each 
component 
of this 
course. 



•♦Student 
Web Pages 

•♦Student 

Discussion 

Board 



•♦Listserv 
•♦Enter Chat Room 
•♦Discussion Board 
•♦Student E-Mails 



For Instructors 
About Us 



.;:Syliabu^ 



r Mbdules 



I^ResVurce; 



fl^Helb/Utiiib^ 

-- ■ - ' ■ 1; 



•♦Goal 



•♦Module 1 



•♦Readings 



•♦Attachments 



er|c 



•♦Learning 

Objectives 


•♦Module 2 


•♦PowerPoint/ 

Audio 


•♦Chat Room 


•♦Target 


•♦Module 3 


•♦Notebook 


•♦Emailing Classmates 


Audience 


•♦Module 4 




•♦Prerequisites 


•♦Course 


•♦Movies on CD-ROM 


•♦Module 5 


Glossary 


•♦Instructional 

Material 


•♦Module 6 


•♦Tech 

Glossary 


•♦Editing Student Web 
Pages 


•♦Student 


•♦Module 7 


•♦Self Quizzes 


•♦Advanced Search 
• Options 


Requirements 
& Role 


•♦Module 8 


•♦Web Links 


•♦Portable Document Files 


•♦Instructor Role 


•♦Module 9 


•♦Video 


(PDF) 


•♦Hardware & 


•♦Module 10 


•♦FAQs 


•♦Plug-Ins 


Software 

Requirements 


•♦Module 11 




•♦Real Player 


•♦Student 


•♦Module 12 




•♦Configuring E-mail 


Assessment/ 
Evaluation Plan 


•♦Module 13 




•♦Online Technical Support 
Sites 


•♦Tuition for . 


•♦Module 14 




•♦Being an Online 


the Course 


•♦Module 15 




Student 


•♦College 






•♦Expectations of Students 


Credit 

Information 






on the Web 

r»n Piloc .;«nH 




hllp://www.newassessment.oro/on-line/search/defau».cfm 
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Through Shared Wirxlows Online Course 



Page: 2 



For Instructors 
About Us 



Workmg\)ffline 

•♦How to Ask for 
Technical Assistance 

•♦Managing Files 




•♦Instructor's •♦Description •♦Description 
Bios of ^ of each 

Development component 

Team of this 

course. 



•♦Student 
Web Pages 

•♦Student 

Discussion 

Board 



•♦Listserv 
•♦Enter Chat Room 
•♦Discussion Board 
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Thursday. April 19. 2001 



Through Shared Windows Online Course 



Page 







Welcome 
Course Structure 
Syllabus 
Modules 
For Students 
Resource Room 
Communication 
HelpAJtilities 
Search 

For Instructors 
About Us 




Course 

Structure 



The materials for this online course materials are organized Into modules. Modules contain 
learning activities such as readings, PowerPoint presentations, group discussion projects, and 
communication activities. All the modules will be available the first day of class to allow you to 
review all course materials. 

You can navigate through the course using the menu bar located on the left hand, side of the web 
page. Hypertext links (text that is linked to other web pages) is another easy way to navigate to 
different sections of the course. Most student activities in the modules will have hypertext links to 
the reading documents, PowerPoint presentations, discussion board area, chat room, student 
notebooks, E-Reserve Library, etc. 

Each course menu category is explained below. 

WelCQm_ei 

The welcome page is the first page you will see after you have been authenticated. Its purpose is 
to welcome you to the course and to introduce you to your instructor. 

Sviiabus: 

The Syllabus page provides information on: 

• Course Goals and Objectives 

• Student's Role/Requirements 

• Instructor's Role 

• Target Audience 

• Hardware and Software Requirements 

• Student Assessment/Evaluation Plan 

• Tuition for the Course 

• College Credit Information 

Modules: 

There are 15 modules for this online course. It is expected for each module to take a week to 
complete with the exception of Module 2, which is scheduled for 2 weeks. Modules are made up of 
readings, group activities and individual projects. Each module contains the current module 
number, prep quiz, title, completion date, introduction, and the readings, activities and 
assignments associated with the particular module. In Modules 6 & 7, there are assignments which 
require you to view video tapes. The ordering information to purchase these videos follows: 

"Flexible, Fearful & Feisty" ( ordering information ) 

"Child Observation Techniques" ( ordering information ^ 

If you do not want to purchase these videos, you can do the alternative assignments which are 
listed In these modules. 

The Prep Quizzes are provided to give you an idea of what knowledge you will acquire by the 
completion of each module. All quizzes are for self-assessment and the results will NOT be shared 
with the Instructor or other students. 

For Students; 

This page is for students to learn about each other and exchange information. Each student will 
develop a simple web page that can be updated anytime while in the course. We strongly 
encourage that you share information about yourself so that other distant students will learn 
about your hobbies, professional interests and personal interests. Please provide us with a picture 
of yourself or another favorite photo that you wish to have posted on your web site. 



http://www.newasses8ment.orQ/on-line/Help/Course_Structure.c(m 
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Through Shared Windows Online Course 



Page 



Help/Utilities 

Search 

For Instructors 



O 




Resource Room: 

This page contains a list of links to most of the resources that we have provided. From here you 
can access your personal notebook, PDF documents, PowerPoint presentations, glossaries, web 
links, prep quizzes. Frequently Asked Question's (FAQ's), video information and E-Reserve Library 
research articles. 

Communication: 

This page offers you direct access to contact information for other students, discussion boards, 
chat rooms and the listserv. 

Help/Utilities: 

This section was designed to give you step-by-step instructions on how to solve the most common 
technical problems. 

Search: 

This page is designed to help you locate information on our web site only. This particular search 
engine can even search through PDF documents. 

Management: 

This section is reserved for instructors and course designers. 



I Welcome | Course Structure | Syllabus | Modules 1 For Students 1 
I Rp«;nurrp Room | Communication 1 Helo/Utilities | Search | For Instructors I About Us I 



Web site developed and hosted by UNM College of Education . Center for Family &_Carrmunitv Partnerships . 
Funded by the Department of Education. If you have technical questions, e-mail the We.bLLa5l£i:- 
If you have any questions or comments about the content, e-mall Dr. Hollv Harrison . 
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esday, December 1 7, 2002 



Thrcxigh Shared Windows Online Course 



Page: 





Welcome 




Spring 2002 



Course Structure 



Table of Contents 



Syllabus 
Modules 
For Students 
Resource Room 
Communication 
Help/Utimies 



• Goal 

• Learning Objectives 

• Target Audience 

• Prereguisites 

• Instructional Materials 

• Student Reouirements and Role 

• Instructor Role 

• Hardware and Software Reouirements 

• Student Assessment/Evaluation Plan 

• Tuition of the Course 

• College Crcidit Information 

• References 



Search 

For Instructors 
About Us 






Goal 

Participants will be able to provide comprehensive, family-centered, and 
culturally responsive services through the use of an assessment 
framework. This framework depicts the uniqueness of each child and 
family and opens shared windows through which various disciplines may 
view young children, thus complying with mandates of the Individuals with 
Disabilities Education Act (IDEA). 

Learning Objectives 

Students will be able to: 

1. Understand and illustrate the basic principles of the Performance 
Competence Framework (PCF) in their own lives, a case study, and their 
practice: 
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• Describe and explain the core elements of the PCF and the 
"oversight" function provided by these elements; 

• Identify underlying factors which both support and compromise a 
child's performance. 

2. Explain the basic tenants underlying family-centered practice: 

• Identify and describe practices that are family-centered within their 
own work/practicum environments; 

• Summarize the basic components of family systems theory; 

• Articulate a personal philosophy incorporating family systems 
theory into their own work with families. 

3. Explain the social, political, and academic forces that have influenced 
assessment practices within the fields of early intervention: 

• Evaluate current assessment practices with young children. 

4. Identify and describe basic biological/genetic factors, temperament 
styles, cultural influences and basic biological drives that affect everyone in 
daily life. 

5. Describe the basic principles, philosophies, and practices of qualitative 
observation: 

• Explain the differences between the observation of behavior and 
the interpretation of behavior, events, and actions^ 

6. Identify, describe and apply principles and techniques of effective 
communication with families including use of appropriate vocabulary, 
location, content, and culturally respectful strategies. 

7. Describe potential modifications of an assessment for a child from a 
different culture within a workplace or practicum site. 

8. Describe the sensory processing system, differentiating beween the 
neurophysiological components and behavioral correlates. 

9. Explain the comfort, safety, confidence, risk, and competence cycle 
experienced throughout an individual's lifespan predicting possible or 
actual comfort and safety issues in novel learning situations. 

10. Demonstrate the ability to work on an interdisciplinary team with a 
shared perspective of an integrated framework. 

Target Audience 

Early Childhood Professionals (teachers, interventionists, therapists, 
administrators, etc.) and Family Members of Young Children with Special 
Needs 

Prerequisites 

Bachelor’s degree required for graduate credit. Individuals without 
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bachelor's degrees may receive undergraduate credit, certificate of 
completion or University of New Mexico Continuing Education Credits 
(CEU's). 

Classwork will be conducted individually, in pairs and in teams of 4 people. 
You will be assigned to a pair and team at the beginning of the semester. 

Instructional Materials 

Printed Materials: • Student Guide 

• Reading Packet of Articles 

• PC Framework Graphic 
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CD-ROM: 



• Video Lectures 

• PowerPoint Presentations with audio 

• Child Video Qips 



Video Tape: 



• "Justin" Case Study 



Online Materials: 



• Readings - PDF & MS Word Format 

• Activities 

• Assignments 

• E-Reserve Library - Research Article 



Student Requirements and Role 

• Students must have access to a computer with the minimal 
requirements (see Software and Hardware Requirements below) 

• Students must participate in team activities and assignments. 



Each student is required to actively PARTICIPATE ! 

Participation involves: 

1. Taking the time to read the online course materials and using the 
resources to actively apply the concepts that this course is 
promoting. 

2. Reading other students' responses (listserv and discussion board 
messages) and relating your experience with theirs. We wish to 
create a learning environment similar to a traditional classroom. 

3. Responding to reading materials, video clips, chat room 
discussions, discussion board postings, activities, and to the 
instructor and other students with questions and comments 
(examples, analogies, experiences) to help yourself and others 
apply what you have learned. 

4. Providing feedback to your instructor about the modules, learning 
activities and assignments. 

Instructor Role 

Your instructor is there to guide you, encourage critical thinking skills, and 
independent learning skills and encourage students to interact and learn 
from each other. Your instructor will help you find the answers to your 
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questions. You can expect your instructor to: 

• Read individual messages and respond to questions within a 
reasonable time. Instructors, however, will not actively participate In 
the discussion board area. 

• Respond to student comments and student-to-student discussion 
board comments with encouragement and additional information If 
warranted. 

• Post additional supporting materials throughout the class. 

• Ask questions throughout the course to generate group 
discussions. 

• Direct students to the answers versus giving the answers and 
encouraging students to share their outcomes. 

Hardware and Software Requirements 



• A Pentium class PC machine or Macintosh with monitor 

• Modem connections 28.8kbps or faster 

• CD-ROM 4X or higher 

• Audio Speakers 

• Web Browser: 

O Explorer 4.0 (FREE at 

http://www. microsoft.com/downloads/search.asp) 
o (AOL web browser users might experience technical difficulty) 

• Adobe Acrobat Plugin (Free) — 



• Real Audio/Video Plugin (Free) 

Student Evaluation Plan 



play^ 
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Your grade will be based on the following: 



Undergraduate Students: 

50% - Graded Assignments - 4 assignments and the Final Paper 
20% - Non-graded Assignments - 6 assignments 
20% - Participation - 6 Discussion Forums and 2 Chat Activities 
20% - Online Notebook - 16 Entries 

Graduate Students 

Assignments above plus additional requirements in Module 16. 

Tuition of the Course 



CREDIT: Application fee - Non 
UNM Students 

Undergraduate Credit (3 hrs): 
Graduate Credit (3 hrs): 

Continuing Education Credit 
(CEUs): 

Certificate of Completion: 



$10.00 

$378.30 

$417.00 

$20.00 

Complimentary 



Materials Fee (required): $35.00 
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College Credit Information 

This course is offered through the University of New Mexico's Extended 
University for three (3) undergraduate or Graduate credit. 

Click Here to View To View Course Modules 

References 

Included in references are the materials used to develop this course and additional 
somces for further study. 

Click Here For References 



I Welcome | Course Structure | Syllabus | Modules | Fpr Student? I 
I Resource Room 1 Communication | Helo/Utilities 1 Search | For Instructors I About 

ii£.l 



Web site developed and hosted bv UNM College of Education, Center for Family & 

Community Partnerships . 

Funded by the Department of Education. If you have technical questions, e-mail the 

Web-Master . 

If you have any questions or comments about the content, e-mail Dr. Holly Harrison. 
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Pilot Test Results 



Evaluation Data 



Evaluation survey results have been posted on our web site. Most of the pilot test participants provided us with feedback 
(N=6). We will discuss the data from the survey at the meeting. 

http://www.newassessment.orQ/manaQement/eval results.cfm 



Debrief from Pilot 

The pilot test indicted that we still have a lot of work to do. I personally felt that the test provided us with some good 
data about student navigation and what types of support resources are still needed to make things run easy and fast for 
the online student. We should focus on providing lots of hands-on materials about the course even before the students 
start taking the course. A small "users manual" can illustrate the basic components, categories, guiding philosophies, 
student and computer requirements, and anything else that needs to be explained in order to reduce the students 
online course confusion and concerns. Novice computer. users were confused and experienced frustrations with the 
technology part of our course. Our target audiance will appreciate helpful materials to make the learning paradigm 
shift a little bit easier. 

I believe still that having a "Student Packet" will improve student satisfaction with obtaining ALL the readings for this 
course. The expense will be covered by the "student supply fees". 

Evaluation is still important part of this course and I will continue to obtain data form all the stateholders of this project 
as we continue to get closer to our Spring deadline. Your comments and suggestions are alyyays appreciated. 

Another instructional design meeting has to take place in the beginning of Sept. We will discuss the learning 
objectives, activities and support resources for the other moduls. This might be a 2-3 day meeting. 



Changes to be made to course 

Content: 

• Modify/revise current content for chapter 1-4. 

• Ensure that content and. instructional activities are approved by all instructors before it goes online. 

• Ensure that content and support features are compatible and utilized appropriately. 

• Ensure that all readings are made available online via PDF. If not possible, then the readings should be mailed 
out to students. 

• Ensure that all activities have clear and easy to understand instructions 

• Provide a rich amount of Frequently Asked .Questions for students (content and tech stuff). 

• Evaluate the student notebook design 

• Provide several interactive activities to build confidence and experience in taking our online course for the first 
two weeks. 

• Ensure that students are being supported with any questions or concerns about the course. 800 Help Line? 

• Ensure that we have at least two conference calls with students at a distance. 

• Create and distribute Research Articles Packet. 

• Create more PowerPoint presentations 

• Create some interactive quizzes to provide Check For Understanding (CFUs) activities for students 

Technology: 

http://www.axmHTiultimedia.com/notes/ 
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• Resize HTML pages for 800x600 with scroll equal to "no". 

• Redo all videos. Mary B.K was too dark. Guide Tour needs to be carefully narrated and chuck into sections. 
Create new videos If necessary. 

• Provide Windows tip sheets for online students. 

• Create a Tech Glossary 

• Create Weekly Tech Tips for Mac and PC users 

• Discussion Board - have a total number of participating messages by each topic 

• Downloading choices and instructions. 

• Tech savvy survey should have Mac related questions. 

• Tech team will train instructors and interested staff members on how to upload and manage web course. 

• Create Tech FAQ 

• Create the "Coffee Lounge" 

• Ensure that no "trunctations" occurs with form entries 

• Activate the "Module Learning Resource Grid" 



Administrative: 

• Obtain university credit approval 

• Obtain costs for state and out-of-state tuition. 

• Determine how mahy students will be register for this course, how many courses and how many instructors. 

• Recruit online students 

• Create online student packets 

• Finalize notification letters and promotional brochures 

• Obtain CEU credits 

• Register online course with UNM Records Department 

Responsibilities/Action Plan/Timelines 

H. Harrison; Director, Final Decision Maker, provides project direction and content expert 



M. 



content expert 



StevensDominquez: 
P. Turner 
D. Atencio: 

A. Nolle: 

T. Johnson: 

A. Martinez: 

V. McWilliams: 

B. Jackson: 

N. Turley: 

D. Valiant: 



content expert 

content expert 

resource researcher 

administrative and tech support leader 

lead tech team on design, development and evaluation of course 
support tech team on design, development and evaluation of course 
provide administrative, and resource support 
provide tech support 
provide tech support 
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97 Barbara * 
75 Christin'* 
84 Carla 
161 Diann 
108 Betsy ' 

1 14 Emilie 
157 Adoree 
156 Michele . 
170 Christine 
149 Jean 



Your Instructor was: 
Harrison, Westby, ' ^ 



Your Course semester was: 

SPRING 01, Spring 01, Spring 01, Fall 01, Spring 01, Spring 01, Summer 01, Fall 01, Fall 01, 
SununerOl 

Date Survey was Posted: 

2001-05-15 12:56:11, 2001-05-20 12:29:46, 2001-06-01 16:40:48, 2001-12-10 23:235:11, 
2001-05-21 20:37:58,2001-05-30 12:55:32, 2001-12-15 17:47:06, 2001-12-17 00:25:53, 
2001-12-18 07:59:39,2002-03-21 11:18:01 

V 

Course most accessed from: 

Work, Home, Home, Home, Home, Home, Home, Home, Home, Home 
What attracted you to this course? 

Course content (ability to increase my knowledge). Course content (ability to increase my 
knowledge). Course content (ability to increase my knowledge). Course content (ability to 
increase my knowledge). Location (ability to take course). Course content (ability to increase 
my knowledge). Location (ability to take course). Location (ability to take course), no answer. 
Other opportunity to participate. 

Was this your first online course? 

Yes, Yes, Yes, Yes, Yes, Yes, No, Yes, Yes, Yes 

Hours per week spent on the course: 

3,8,5,10,12,6,5,10, no hrs provided, 12, 

Type of computer: 

PC, PC, PC, PC, PC, PC, PC, PC, PC, PC 

What is your gender? 

Female all respondents 
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Age is; 

40 , 50 , 23 , 45 , 41 , 23 , 42 , 34 , 37 , 64 , 

Ethnicity; 

White (Non-Hispanic/Latino), White (Non-Hispanic/Latino), White (Non-Hispanic/Latino), 
White (Non-Hispanic/Latino), not provided. White (Non-Hispanic/Latino), Hispanic/Latino 
(non-white). White (Non-Hispanic/Latino), White (Non-Hispanic/Latino), White (Non- 
Hispanic/Latino) 

Education level; 

Bachelors Degree, Bachelors Degree, Bachelors Degree, Bachelors Degree, Masters Degree, 
Bachelors Degree, Masters Degree, Bachelors Degree, Bachelors Degree, 
Doctorate/Professional Degree 

What did you like least about the course? 

No answer provided. Overload to complete a module/week, I didn’t think some of the 
directions were worded as clearly as they needed to be. Time factors to do course. Work load 
and the lack of feedback. At the end everything just seemed to get crazy that as no one’s fault 
but my own, but the article reviews/critiques were so much for us to handle. Having to work 
our chat sessions with other members of the class.. Expectations not always clear for 
assignments, non-consistent directions.. Lots of time spent printing things out, would have 
liked more feedback.. Jumping from module to module, team assignments were different and 
not productive. 

What did you like most about the course? 

No answer provided. The course content and applying the content to really learn the content 
and the feedback on assignments that was professional., I liked the course material and the 
stories that we got to read to help us apply the material we were learning to real life 
situations.. New Assessment., no answer provided, I really enjoyed the flexibility of the 
course, I have learned so much NEW info and look forward to looking back and applying it to 
the real life situations I encounter., I liked being able to complete the course from home in my 
own space and in my own time.. Doing the course from home.. Course content was 
interesting.. The careful planning that had gone to taking the concepts and putting in internet 
form.. 

What are your recommendations for improving the course? 

No answer provided.. Evaluate the load. This online course was a wonderful experience.. 
More clearly stated directions on module assignments.. Independent study work would be 
better for this student.. Reduce workload, pick meaningful assignments, reduce article 
critiques, weekly feedback needed, more interactions with classmates.. No article critiques for 
a weekly module assignment. Maybe having a couple, but they are extremely time consuming 
and with the other work we were having to put in it really was a stressor.. Eliminate chats and 
have more email interactions with student and instructor.. Groups need to be thought out 
depending on level of student (completion vs. credit). , No answer provided., see above. 
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The online course was: (1 wonderful, 5 terrible) 

3, 5, 4, 3, 2, 4, 3, 3, 2, 5 Average = 3.4 

Comments: It provided a refresher on the content, but gave a new way to view that 
information., A wealth of info and a learning method with repetition and application that 
really works for learning and remembering what has been learned., I really enjoyed the course 
material and felt it ran smoothly most of the time., no comment.. No feedback makes it 
difficult to complete course I have no idea if I have done expectable work or if I missed the 
point of the entire course., I was thankful that the critiques were taken out of the weekly 
modules. Those were extremely time consuming!. Provided good new info., no comment., no 
comment., I applaud the folks who developed the courses. It was carefully prepared I was 
amazed by the flow. 



The Online course was: (5 exciting, 1 dull) 

3 , 5, 4, 3, 2, 5, 4, 3, 3, 4 Average = 3.6 

Comments: It provided the theory for the evaluation process that I began changing a year 
ago.. No comment.. No comment.. No comment. It was difficult to maintain interest at times 
because of the lack of human communication.. No comment,.. Provided new info.. No 
comment.. No comment.. Not a fair question for someone who is involved in assessment and 
shares your philosophical base. 

The Online course was: (5 Flexible, 1 rigid) 

2, 5, 4, 1, 4, 5, 3, 3, 2, 5 Average = 3.4 

Comments: I guess you have to have a timeline but I didn’t like the deadlines.. No comment.. 
No comment.. No comment.. It was nice to have some flexibility on assignment due dates 
when things got sticky.. Very nice and flexible-perfect for my schedule.. No comment.. No 
comment,. No comment.. The flexibility may be in relationship to the bits and pieces that we 
were responsible for completing.. 

The Online Course was: (5 just right, 1 too much) 

3,3,3, 1,1,4,2,3,2,5 Average = 2.7 

Comments: Too much with the article reviews for a weekly assignment. Also when there 
Were other Project Life obligations it was very difficult to spend added time on the online 
assignments.. It only seemed overwhelming when I got behind, but was also diffiuclt to work 
in with my work schedule.. No comment.. No comment., I knew that the rule of thumb is 9 hrs 
for a 3 hr course but that is time the student is expected to put in to a course, not be forced to 
put into the course. It left no time for reflection or review because of the stress of completing 
the requried work.. Very nice and flexible perfect for the rest of my scheulde.. Too much 
toward the end of the semester I felt like I was repeating myself. No comment.. No 
comment.. Felt course load was resonable. 

The Online Course was: ( 5 easy to follow, 1 difficult to follow) 

3,4,2,3,5,4,2, 2,5,4 Average = 3.4 

Comments: Clarification was fairly quick coming when I did not understand to work in my 
work schedule.. Sometimes the directions for certain activities were no written clearly and left 
the student wondering if they were doing the correct thing.. No comment.. No comment.. No 



comment., No comment., Some of the directions were very confusing, there was conflicting 
information about expectations.. No comment.. Confusing you sent copies of readings and also 
had online. , Several modules were difficult to understand. Module 7 is the one that was most 
difficult for me. 

The Online Course was paced: (5 just right, 1 too fast) 

3, 3,1,4,5,3,3,2,5,3 Average = 3.2 

Comments: No comment.. No comment.. Not good for me as a single working parent.. The 
pace was alright, but the work was too much.. No comment.. The pace was fine.. No 
comment.. No comment.. Not really sure how this question differs from question 13., Just right 
without the article reviews and added assignments for Project Life. 

The Online Course was: (5 easy, 1 difficult) 

4,3,2,3,4,4,3,2,5,3 Average = 3.3 

Comments: It fit the information that I had been working on, as well as my mind set toward 
looking at it differently.. No comment.. No comment.. No comment.. No comment.. Easy to 
to follow but required a fair amount of dedication.. No comment.. No comment.. On could of 
taken the course quizzes without reading the material.. Challenging but not easy or difficult. 

The Objective of the course were (5 clear, 1 unclear) 

3,4,3,3,5,3,3,3,3,5 Average = 3.5 

Comments: No comment.. No comment. No comment. No comment. No comment. No 
comment. Graduate assignments need to be placed toward the top of the syllabus so due dates 
aren’t missed. No comment. No comment. No comment. Confused about the objective about the 
framework? Or information to assess? 

What is your level of experience in the assessment of infants-young children ages birth to 5 
years? 

4,1, 3,2,3,3,3,3,1,4, Average = 2.7 

Comments: Been assessing children birth to 5 years for 13 years.. No comment.. No comment.. 
No comment., I have worked in this area for one year and have quite a bit of training.. No 
comment.. No comment.. No comment.. No comment., I have years of experience in audiology 
and developmental assessments as an expert. 



Given your level of experience in the assessment of your children, how would you rate the level 
of difficulty or complexity of the information presented? 

3,3,3,2,3,3,3,3,1,4 Average = 2.8 

Comments: For me it was just right, but a person with less experience may have found it 
difficult.. No comment.. No comment.. No comment.. Most of the information was very 
functional and easy to follow. I did have difficulty understanding some of the articles we were 
asked to critique.. It was presented nicely, and I learned so much so to me that is all valuable 
info.. No comment.. No comment., Down’s syndrome child used as example difficult don’t know 
norm.. Not fair question it was simple but should it not be for someone with so much gray hair. 



The Online course provided me with info and/or skills, which I can use directly in my chosen 
field. 

4. 5. 5. 4. 5. 5. 4. 4. 4. 5 Average = 4.5 

Comments: No comment., No comment.. No comment.. No comment.. Lots of info was very 
functional and I have incorporated it into my work.. No comment.. No comment.. No comment.. 
No comment.. Information resources and concepts were presented that I could use training but 
not assessment. 

I feel the content has value for me as a person. 

4.5.5.4.4.5.4.4.4.5 Average =4.9 

Comments: No comment.. No comment.. No comment.. No comment., see above.. No comment.. 
No comment.. No comment.. No comment., I learned new skills chat room, set up web page, 
more comfortable with computer. 

The Reading Packet (received in the mail) was [helpful to not helpful] 

2.5.2.5.3.3.5.3, ?, 5 Average = 3.6 

Comments: No comment.. No comment.. No comment.. No comment.. No comment.. No 
comment.. No comment.. Served as a nice backup to all the material.. No comment.. No 
comment.. No comment.. Good articles. 

Readings and articles (Adobe Acrobat PDF) were: 

4.5.4.4.3, 5,4,5,3,5 Average = 4.2 

Comments: I had to print the articles in order to absorb the material.. No comment.. No 
comment.. No comment.. No comment., I enjoyed these articles and I could print them out to 
highlight and read them.. Good sources of information.. No comment.. No comment.. 

Appreciated powerpoints! 

Prep-Quizzes were: 

1,2,2,1,1, 4,3,2,?,! Average=1.89 

Comments: No comment.. No comment.. No comment.. No comment.. No comment., Nice to 
see how much info I knew before going into the module and realizing how much I was learning.. 
Fun!, No comment.. No comment.. Too simplistic. 

PowerPoint presentations were: 

1.4.3.3.3.3.3.3.3.5 Average = 3.1 

Comments: No comment.. No comment.. No comment.. No comment.. Would prefer a different 
format so that the info could be printed more easily., A good review of the readings.. No 
comment.. No comment.. No comment.. Great. 

Video clips (on the CD-ROM) were: 

4,5,5,3,1, 5,4, 3,5,7 Average =3.89 . 

Comments: No comment.. No comment.. No comment.. No comment.. No good.. It was nice to 
see a face once in awhile even if it was the computer screen.. Cool., No comment.. No comment.. 
Don’t remember any did I miss something? 
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Discussion Board were: 

3.5.5.5.1.5.1.3.3.1 Average = 3.2 

Comments: No comments., No comment., No comment., I could not always be there to 
participate but learned much from the others.. Not functional.. Fun to read other classmates 
work-see how they interpreted the assignments.. Difficult because not everyone participated.. 
No comment.. No comment.. 



Chat Sessions were: 

3,5,3,1, 1,3, 1, 1,2,1 Average = 2.1 

Comments: No comment.. No comment.. No comment.. No easy at all to coordinate same time 
to chat with others.. What chat sessions?. No comment.. Disastrous it proved extremely difficult 
to connect with other people at specific times.. Frustrating the way it was set up.. No comment.. 
No comment. 



Online Journal was: 

2,5,3,3,1,5,4,4,5,4 Average = 3.6 

Comments: No comment.. No comment.. No comment.. No comment.. Is this the online 
notebook?. No comment., I enjoyed the activity.. No comment.. No comment.. Easy to use but 
missed feedback. 

Online Web Links was: 

1,5,3,3,2, 3,5, 3,?, 

Comments: No comment.. No comment.. No comment.. No comment.. Not available in a timely 
fashion during some units.. No comment.. No comment.. No comment.. No comment.. 



FAQ were: 

1,5,3,3,1, 4,3,1,?,! Average = 2.4 

Comments: No comment.. No comment.. No comment.. No comment.,????. No comment.. No 
comment.. No comment.. No comment.. Didn’t use. 



Glossary of Terms were: 

3,5,3,5,2,4,5,2,4,1 Average = 3.4 

Comments: No comment.. No comment.. No comment.. No comment.. No comment.. No 
comment.. Very helpful for operational definitions.. No comment.. No comment.. No comment. 
Already knew words. 
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Listserv was: 

3, 5, 5, 1,2, 4, 1,2,?, 5 Average = 3.11 

Comments: No comment.. No comment.. No comment., I wasn’t on the list.. No comment.. 
Never had my correct email address so I was out of the loop most of the time.. No comment.. No 
comment.. Helpful! 

Help and Utility Center was: 

5,5,3,4,2,3, 2,7,7 ; Average = 3 

Comments: Initially, invaluable, but once I got the hang of it I didn’t use it.. No comment.. No 
comment.. Please delete my picture, I tried but failed.. No comment.. No comment.. No 
comment.. No comment.. No comment.. Never used. 

Online Search ability was: 

1,5,3,3,1,4,4,2,7, 7 Average = 2.88 

Comments: No comment.. No comment.. No comment.. No comment., ????, No comment.. No 
comment.. No comment.. No comment.. Never used. 

The instructor provided feedback in a timely manner. 

4,5,5,4,1,5,2,2,2,5 Average = 3.5 

Comments: No comments.. Excellent and useful feedback.. No comment.. No comment.. No 
feedback on assignments. We ran blind through the entire course., I was pleased with the time 
span she took to respond to our assignment., I still don’t know how I did on the individual 
assignments aside from the letter grade assigned.. No comment.. Would have liked feedback 
sooner.. Not fair considering it was during vacation for students and faculty. 

The instructor was available most of the time for my telephone calls. 

4.5.5.5, ?,5,3,?,?,7 Average = 4.5 

Comments: No comment.. No comment., I didn’t ever call the professor but she was very quick 
to respond with questions I had over email.. Holly., No comment., I never phoned her, but 
always responded promptly to an email.. No comment.. Didn’t try to call.. No comment.. Never 
called. 

The instructor provided the needed help and guidance I needed to succeed in the course. 

4.5.5.5, ?,5,2,3,?,5 Average = 4.25 

Comments: No comment.. No comment.. No comment.. Holly., The tone of many of the e-mails 
was negative and instructor did not seem conductive in the help department.. No comment., I 
disagree because I didn’t receive feedback in a timely manner.. No comment.. No comment.. 

No comment. 



The instructor contacting me by email was helpful. 
5,5,5,5,2,5,5,3,4,5 Average = 4.4 
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Comments: No comment,. No comment., No comment.. Holly., No comment.. No comment.. 
This was very helpful and proved to be the best way to keep in touch.. No comment.. No 
comment.. No comment. 

The instructor evaluated my performance according to the stated course objectives and 
requirements. 

3.5.5, ?,?,5,4, 5,?,? Average = 4.5 

Comments: No comment.. No comment.. No comment.. Not finished with course incomplete this 
semester., I have no idea.. No comment.. Still not sure about this because of the lack of 
feedback.. No comment.. No comment.. No comment. 

Concepts and techniques were explained clearly. 

3.5.3.1.3, 3,5,4,2,?,5 Average = 3.78 

Comments: There was a jump made from content to application that I needed more info on. No 
comment.. No comment., I am not a professional in this field.. At times.. No comment.. No 
comment.. No comment.. Would have liked more examples to learn from little bit mystery 
solved good examples.. No comment. 

You were encouraged to actively participate in the course. 

3.5.4, ?,!, 5,5, 4,4,5 Average = 4 

Comments: No comment.. No comnient.. No comment.. Encouraged., Active participation 
occurred only through completing assignments.. No comment.. Yes, but active participation does 
not necessarily need to include chats and small groups.. No comment.. No comment.. 

Your individual questions/problems were discussed to you satisfaction. 

4.5.4.4, 2, 5,2, 4,7,5 Average = 3.89 

Comments: No comment.. No comment.. No comment.. No comment.. No comment.. No 
comment.. Throughout the course I experienced very little feedback from the instructor.. No 
comment.. No comment.. No comment. 

Online course facilitated opportunities to apply content. 

3.5 .4.3, 3,5,4, 3,3,5 Average = 3.8 

Comments: No comment.. No comment.. No comment.. No comment.. No comment.. No 
comment.. No comment.. No comment.. No comment.. No comment. 

Online course related content to real situations. 

4.5.5.4.3.5.5.5, ?,5 Average = 4.56 

Comments: No comment.. No comment.. No comment.. No comment.. No comment., I really 
liked this it helped me apply this information to classes and clinic.. No comment.. No comment.. 
No comment.. No comment. 
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Up-to-date information 


Knowing your strengths and limitations 


Art of referral 


Family Interaction 
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Assessment intervention link 


Communication with others (Listserv, discussion groups, 
chat rooms, email, etc.) 








* z 


X“ 


04 


CO 




iri 


CD 


h-’ 


00 


oi 


10. 






Rev. 1.0 ♦ 05/22/00 10 of 16 NewAssessmentBrainstonningSession.doc 



0'^!'44i 

a 














o’ TO 

■Z’i: 

WiSsiS 














i^ii 

Millie:.: 














V 

■gEi 

• 

Oi 

. f^ O: 

In 
:P. c 

^•CD O 

0)c=i 

3..^: 

c/?; 

■ ••:>! V t; 

• :'l;0 

C 

e: 

- 0) 

.•! Q 

I. 

'.-/.i.! ■ ' 














“O 

0 

:E 

O .CD 

S 0 
(/) *u 

C- — : 
2 

•CQ'-:-N=; 

%% 
iiii'tr.. . 

•‘tpii'i. ’f ’ 

■; 

'T'-ji,, .• ■ 
'.J'lTi-- •, 


Art of referral 

{ 


When to avoid treating things medically 


Communication with others (Listserv, discussion groups, 
chat rooms, email, etc.) 








o' 


CD 




00 


oi 


10. 





(0 

a 

(0 

L. 

0> 



Q 






















if 














- 








fg' 

fe|: 






















o:-’l W 

■irS'iS, 
.i^'E 
/i" E 

O' 

:*w 
*o c 

S P 

o>S 
CO J 

,'v.O' 

=V=:.:; *C 

"«= 

%ii:' 0 






















0 

o O 

S 0 

W 73 

■E'.r-, 

d i-Vi- 

’^r™ 

’’1'' 

iJlte, 

nil?*?' 'I**; n 

%s 


Working in a team 


Integrating information 


Medication (Side effects) 


Peer interaction 


Looking for tools and equipment 


How to adapt “stuff to better assess individual differences 


Protocol 


Strategies for advocating for children (involving families) 


Culturally specific information 


Access to technology for assessment and assitive 
technology and computerized tools and scoring 


' T‘ '6 

:v:. 2: 




csi 


CO 




ID 


CD 


N-’ 


00 


oi 


10. 



O 

ERIC 



130 



Rev. 1.0 ♦ 05/22/00 11 of 16 New Assessment Brainstonning Session.doc 






q: 



131 BEST COPY AVAILABLE 



Rev. 1.0 ♦ 05/22/00 12 of 16 New Assessment Brainstonriing Session.doc 



Appendix C 

Faculty Participation 

• Application Activity and Evaluation Data 

• Faculty Institute Agenda & Materials 

• Course Transfer Agreement 



o 

ERLC 



132 



THROUGH SHARED WINDOWS; 

THE PERFORMANCE COMPETENCE FRAMEWORK 
Application Activity 
Submitted by Mary Jo Schill 
University of North Dakota 



Activity Description: 

A 2.5 hour presentation was designed to introduce graduate students in speech- 
language pathology to the Performance Competence Framework and how it might be 
applied to transdisciplinary assessment of young children. The information was 
presented on December 5, 2001 to 18 graduate students enrolled in CSD 583: 
Advanced Diagnostic Procedures at the University of North Dakota. Both lecture and 
discussion were used as the primary instructional strategies. 

Evaluation Data: 

All 18 students completed a short written evaluation at the end of the class period. The 
data from this survey is summarized below. 

Question 1: Did you find the PCF easy to understand? 

All 18 students responded “Yes” to this questions. Comments included: 

□ It was easy to understand once it was broken down and explained. 

□ It makes sense and is logical. 

Question 2: If no, what was confusing? 

Not applicable as all students responded “Yes’ to question 1 . 

Question 3: Do you feel that you could apply the concepts of PCF model to your 
profession? 

All 18 students respqnded “Yes" to this question. Comments included: 

□ I think it ties in well. Observation is a critical part of what we do in terms of 
assessment and intervention. 

□ With some adaptations 

Question 4: If yes, how would you apply the model? 

All 18 students responded with the following comments: 

□ Use observation and look for all areas that the model describes. 

□ Would apply in assessment & intervention; gives great overview of 
communication areas. 

□ Sometimes I just look at one specific area and leave out other aspects; if I 
look at the child with a different perspective, I can learn more. 
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□ You could look at the different areas of the model to figure out what is 
affecting the child’s quality of life and then set this as a goal area. 

□ By using the different areas, one can obtain a pretty detailed picture of an 
individual during assessment. One would probably gain more information by 
using this model than more traditional approaches (which often focus on 
specific areas). 

□ Compare the child’s level of competence to performance; figure out the 
child’s strengths and weaknesses in ail areas, not just communication skills 

□ By working closely with ail the other professionals and the parents to get a 
complete picture of the child. 

□ By incorporating and analyzing the information from each of the components 
of the model during assessment; I think we do some of it anyway, but not in 
as much depth as the model suggests. 

□ Look at all the different areas and how performance affects the child’s quality 
of life; this will help in planning intervention. 

□ By observing children and their reactions in many different environments. 

□ By including all of the different observations that are so important. The model 
organizes the different aspects of the child’s life that will have an impact on 
them! 

□ By observing children in many different environments as part of the 
assessment process 

Q Look at different areas of the model to determine strengths and weaknesses; 
it helps to evaluate many aspects of the child as a whole. 

□ The observation included would serve as a great supplement to any formal 
assessment procedures that may be used. 

Q I would focus less on a specific competence, which we tend to do, and look at 
the “whole child”. 

□ By getting a better “overall” picture of the child; understanding communication 
skills in a variety of settings 

□ By looking at all areas of the individuals’ development; provides good areas 
to look at when observing 

□ Following this model would provide great organization when assessing a child 
as part of a transdisciplinary team. 

Question 5: In learning about and applying the model, what instructional strategies do 
you feel would be most helpful (e.g. case studies, videos, reading, lectures, projects 
etc.)? 

Strategy is listed with the number of those who indicated. that strategy: 

• Videos/observation: 18 

• Case studies/examples: 12 

• Discussions: 8 

• Readings/handouts: 5 

• Projects/group assignments: 3 

Question 6: Are you interested in learning more about this model? 

17 responded “Yes” 

1 responded “No” 
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Application Activity 



Pam Lindsey - Tarleton State University - Stephenville, TX 

I incorporated some parts of the Through Shared Windows course into my online special 
education law course and into my Severe-Profound Assessment course during the 
summer. 

Evaluation of the PC Framework Application Activity 

They loved it. We did the ‘Little Bit story through a threaded discussion and we actually 
used the Framework to assess a four year old with Autism. We looked at his formal 
"assessment" data and made some judgments based on his folder, then we met him at 
school with his teacher and mom. We videotaped him with his teacher doing all kinds of 
language, motor and play activities, interviewed his mom, etc. 

We talked about how our clinical impressions and our functional impressions were alike 
and different. They were amazed at how the clinical data (IQ etc) had very little relevance 
to how he was in real life. We talked about how we need to look at the whole kid. I think 
they will be much better diagnostians because of it. 

For the law class, we looked at some due process hearing decisions concerning young 
kids and assessment. The students tried to decide how the school could have done a better 
job of assessing the whole kid based on the issues brought up at the hearing. This was not 
as powerful as the other demonstration, but again, the bottom line was we need to look at 
more than just clinical data. 
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Application Activities for the Fall/Spring Semester 



Earnestine Kirtland 
Gateway Community College 

Introduction to Special Education Course 
20 students - sophomores 

Provided lecture on the Performance Competence Framework Overview 
Students participated in the ‘Little Bit’ Application Activity 

Students participated in a focus group activity and provided positive feedback on the PC 
Framework and the activity 

Assessment Course 
8 students - sophomores 

Provided lecture on the Performance Competence Framework Overview 
Students participated in the ‘Little Bit’ Application Activity 

Students participated in a focus group activity and provided positive feedback on the PC 
Framework and the activity 

Mary Fischer 

Washington State Department of Education 

Washington State ICC Personnel Preparation Committee 

Provided an overview of the PC Framework during a committee meeting. 

Discussed how the course would fit into both the inservice and preservice training for 
early interventionists in Washington State. ’ 

The content and format of the course was well received. 

Nancy Baptiste 

New Mexico State University 

Undergraduate Early Childhood Courses 

Provided a unit based on the Comfort and Safety Module 

The students rated this unit as one of the highest for the course. 
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pM'day, Ma^ch 
Satu^day, Ma^ch 9: 







Agenda 



E:20 - 7:20 


Welcoming Reception/Di nne^ 
Radisson Hotel — Room 269 


^:20-9:20 


Pe^fo^ma nee Competence (PC) P^amewo^lc Game 
David Atencio 


9:20 - 10:20 


PC P^amewo^lc Ovewiew, Meave StevensDominguez 


10:20 to 10:4-5 


BREAK 


10:4-5 to 12:00 


Ovewiew Continued 


12:00 to 1:00 


Lunch - Pmntier Restaurant 


1:00 to 1:15 


Uri Bronfenbrenner Video 


1:15-2:00 


Online Pedagogy, Holly Harrison and David Atencio 


2:00 - 2:15 


BREAK 


2:15-4-:00 


HTML Online Course Overview, David Porter 


4-:00-5:00 


*lndividual Support Sessions, 
TSW Outreach Project Staff 
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Sunday, March 10: 







% 



?: 20 - 10:20 

10:20 - 10:4-5 
10:4-5-11:20 
11 : 20 - 12:00 

12 : 00 - 1:00 

1 : 00 - 2:00 

2:00 - 2:15 
2:15 - 2:4-5 
2:4-5 - 2:00 
2:00 - 2:10 
2:10 to 5:00 



Agenda 

Adaptations for Traditional Cource 
Mary Bolton Koppenhaver 

BREAK 

Adaptations and Options for Online Course,T2W Protect Staff 

Blackboard,Web CT Overview and Itnpletnentation 
David Porter 

LUWCH - Catered 

/ 

Student Performance Afisessment for an Online Course 
Dick Kowell and David Sanchez 

BREAK 

Transfer of the Course, Agreements and Commitments 
Participation in Future Outreach Project 
Wrap-Up and Evaluation 

MndividuatSupport Sessions, TSW Outreach Project Staff 



* individual Support Sessions may be scheduled with any of the following 
TSW Outreach Project Staff on Saturday and Sunday. 

Sessions involving course content: Sessions involving online teaching: 

* Meave StevensDominguez * Holly Harrison 

“ Mary Bolton-Koppenhaver * David Atencio 

Sessions involving technology: 

* David Porter 
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Course Transfer Agreement 



This agreement is between the University of New Mexico and 

in order to effect the transfer of the online course, “New Assessments: Through Shared Windows (TSW).** 
The following provisions constitute the parameters that govern the transfer process, and the period of use of 
the online course materials: 

1. All TSW course content remains the intellectual property of the creators and The University of New 
Mexico regardless of the format and delivery systems used to transmit the course. 

2. Any use of TSW course content must be appropriately attributed to The University of New Mexico in 
a prominent location regardless of distribution format. 

3. All uses of TSW course content are restricted to the institution of higher education (IHE)/educational 
agency (EA) listed as the primary recipient in this agreement and only to those students within the state 
wherein said IHE/Agency is located. 

4. The TSW course content may not be exported under any circumstances without the express written 
permission of the creators and The University of New Mexico. 

5. Teaching faculty in the aforementioned IHE/EA must submit a yearly report for the first two years 
after transfer to the “Center fox Family and Community Partnerships” providing information on the 
following aspects of the TSW experience at their institution: 

a. Number of students in all sections of the course during that fiscal /academic year 

b. Demographic profile of all students including: occupation, age, education level, and ethnicity. 

c. Student evaluative data regarding satisfaction with the course content and applicability to their 
profession/occupation. 



Meave StevensDominguez, Ph.D., Principal Investigator 
The University of New Mexico 



Date 



Holly Harrison, Ph.D., Co-Principal Investigator Date 

The University of New Mexico 

Receiving Institution: ^ ^ 

Faculty Contact: 



Name 



Date 
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TSW Instructor Guide Introduction 

Through Shared Windows (TSW): 

A Framework for Observational Assessment of Young Children 

This material represents the delivery of a traditional sixteen week face-to- 
face course. The TSW online course uses some of these strategies plus 
additional content and activities to enhance online learning. This course is 
designed for graduate level work but can be offered for upper level 
undergraduate credit. 

Through Shared Windows Course Chart 

The TSW chart displays the objectives for each Module and corresponding 
class structure including lecture topics, assignments, activities and 
readings. 

Course Structure 

The course is divided into sixteen modules, an introductoiy Pre-module 
and 15 content Modules based on the Performance Competence 
Framework for Observational Assessment of Young Children. Each Module 
is cross-referenced with the TSW Curriculum. Modules contain an 
Overview Sheet for structuring a class session and Lecture Topics, Lecture 
Note Sheets, Overheads, Handouts, and Suggested Activities and 
Assignments. 

In addition, the Power Point presentations are provided on disk for 
class lecture overheads or computer-based presentations. 
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